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ABSTRACT 


Most women in the ensuing decades will combine mar- 
riage and family with a full-time career, but statistics im- 
ply that women will remain underemployed. The present study 
investigated whether the major vocational counselling tech- 
niques devised to aid adolescent girls are adequate to in- 
crease their career aspirations. Consequently, a six week 
vocational counselling program was developed for twelve 
Catholic, senior highschool girls with twelve additional 
girls serving as a control. The study was also interested 
in: (1) ascertaining methods of improvement for the Eons 
ted program and (2) establishing whether the chosen pre 
and post-test measures, The Career Maturity Inventory - 
Attitude Scale, the Personal Orientation Inventory and Sex- 
Role Questionnaire, were sensitive to the unique problems 
of contemporary women. 

It was concluded that the adopted program was not in- 
tensive enough to significantly increase the participants' 
flexibility, and therefore was unable to reduce their sex 
role conflict. Several indicators however pointed to the 
value of an expanded program; especially since the third 
objective, that the girls experience the course as person- 
ally worthwhile, was accomplished. Recommendations for 


improving the quality of the program were made. The final 
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conclusion was that the POI proved to be a satisfactory 
and sensitive measure; however, both the Sex-Role Question- 
naire and CMI - Attitude Scale provided limited information 


and seemed to be inadequate measures in this study. 
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CHAPTER I 
RATIONALE FOR INVESTIGATION 


Employment outside the home has become an increasingly 
integral part of women's lives in the last ten years. Pres- 
ently women are the fastest growing component of the labour 
force. Eight out of ten girls now graduating from highschool 
will spend 25 to 35 years in the labour force ,(Shields, 1974). 
Ltyas no longer true that for the average women, working is 
only a stop gap measure until she marries or has children. 
Now the majority of women will continue to be employed while 
raising their families, except for brief periods of absences 
from the labour market (Bingham & House, 1973; Ewing, 1973; 
Marsden, 1975; Ontario Women's Bureau, 1973; Task Force on 


Women in the Alberta Labour Force, 1974: Vetter, 1974). 


This paper contends that working will become an even 
more crucial aspect of a wensnve life in the future. Power- 
ful economic and social changes are continually revolution- 
izing the role of women in our society. "Despite present 
constraints in the labour market and the family institution, 
these trends indicate that this type of role expansion may 


be a near universal experience for American women in the 
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ensuing decades" (Klemmack & Edwards, 1973, p. 511). The 
historical realities causing this trend are the limiting 

ef population growth, effective birth control, increased 
cost of living, rising divorce rates, and the longer life 
of women (Ewing, 1973: C. Young, 1974). Women are not 
working for little extras for their home, but for their own 
economical and psychological survival, see often for their 
families as well (Ewing, 1973; Loughran, 1975). 

However, women face serious unemployment problems while 
prime-age males have almost full employment (Marsden, 1975). 
In Canada, women are presently limited to 5 of the 21 major 
occupational classifications as defined by Canadian Classi- 
fication and Dictionary of Occupations (Ontario Women's 
Bureau, 1973). The service occupations have a limit on 
the number of women they can absorb. Super (1957) while 
attempting to explain the economic factors of vocational 
decisions stated: 

If men tend to leave or not enter an occupation, 

and if women tend to take the places open, the 

men will, if no one feels that it is particularly 

desirable to keep them in that field, be paid less 

in-it than formerly because of the availability of 

cheaper feminine labour supply. (p. 287) 

Almost twenty years later, The Task Force on Women in the 

Alberta Labour Force "discovered that women were/are rele- 
gated to traditionally 'female' jobs and that wages accom- 
panying these jobs are continually low paying" (p. 1). In 


reality, women "form a large supply of 'cheap labour' for 
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public and private industry" (p. 11). Even though women 
have increasingly entered the labour market since the be- 
ginning of World War II, they remain in culturally defined 
roles, (Thomas & Steward, 1971) and are not aspiring to as 
high level occupations as thirty years ago (Farmer & Bohn, 
1970; Schlossberg & Pietrofesa, 1973). Many women are only 
one man away from poverty in a society where no person can 
afford. to risk her security and stability on any one other 
person. 

These facts are ample proof that work is a Siauigioant 
part of the contemporary woman's life. Unfortunately the 
limitations mentioned do not seem to be SH enGons signifi- 
cantly (Marsden, 1975). Marsden (1975) suggested that the 
contradiction between women pidvenai nary entering the labour 
market and not causing a change in their opportunities and 
rewards may be rectified by career Panning in highschool. 
Yet the indications are, that very few highschools are in 
fact helping their female students, for wnenmatudies done 
in 1974 are compared with ones done thirty years ago, there 
is no significant change in the life planning of the typi- 
cal female highschool student (Manual, 1975). As a result, 
even if the opportunities are available for their diverse 
talents, young women without special guidance are unpre- 
pared because of their remaining belief in the traditional 
women's role. This happens despite the fact that this 


belief is based on outmoded information (O'Neil, 1975; 
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Shields, 1974). Being a woman in today's changing society 
is an extremely difficult task era ek & Douvan, 1972; 
O'Neil, 1975; Thomas & Steward, 1971; C. Young, 1974), for 
their exists a gap between opportunities available and 
social sanctions, a situation that young women are ill-pre- 
pared to cope with (Farmer & Bohn, 1970). A second gap 
exists, for although intellectually one may grasp the needs 
of women, a satisfactory means to aid their adjustment are 
Peering (Ewing, 1973; Loughran, 1975). Unless girls now 
graduating from highschool are better equipped, they will 
be unable to meet future demands (MacDonald, 1975; C. Young, 
1974). Unfortunately few girls today are leaving highschool 
with See and realistic career plans. | 

When society is in the midst of slowly changing the 
roles of its alin ety confusion and uncertainty arises. 
Both women and girls are suffering from the ambiguity con- 
cerning their roles which in turn is inhibiting their career 
aspirations. Although research has been unable to determine 
a significant change in the life planning of girls, it has 
been able to isolate a number of barriers that are preven- 
ting women from utilizing their diverse talents and abili- 
ties. It is the present author's contention that if girls 
confront their feelings and reactions to changes in the 
role eyecare upon them by society, they may be free to invest 


the necessary psychic energy into their career planning. 


a v 


(igi Sigh SERRO?. Ge (SS ices tim 


ae eles ta Dy zs sate ai. 12s ree 
22 ff etel may tn ie bate weal pole ah. > 
: ' _ 


bes of hie seesiniiacce eb ear 


«szy~lfé 6x nen ax ti 2a See ad 
+4 


bh & ¥ 
moh) < te! 7 , signs ae 
< 7 4s q 
ny a a '2e®> + Tin CeAer ar: Pam ¢ maby 
oy ‘on El 
2 eis Ae OTs ATCO) SECT... ¢- aan COP 
; | A ey 
, - 
‘ 9 . : Na 7 
. : "s* 7 LD SRS Prequil 7 \ 


21520 west WEE Mites 2 
to A Oemle te! $6 R eee ae ee Hy ston | 


TOADS % bbl eed Lem Te. ; ain AAS p>, Say ew hem 
é sy a : inf ) x } : 


; J ° “ 
cies SP Sil Ps te Ee. et ey ee her 
[ee Bs o a 21's AES -e Coin 46: hae at 2eJ 3 » =4>.. wiigies 
Fs » 
2 PGBS, GOR Cadi rhe ae eA Mecnstinds’! eva eh sha, 
‘= *8s2é) 20, guls V as A> wt.dy x ais eee 
= 4 ole eee cele a ae a 
“IN Ue tg SHU 262° 2st Ge’ jp aeurk SS) wig lank wy Kiatie inept 
' ao) 
at “AG a * = 7 > oo P * 
, oe 4 {Ena ¢: tiie 2 Gael anys 
a » @ *-%§ ’ - ; 
=¥ ae DAS: on: ie y 4 
ie -: | 
| —o Lac ' ote ) 
és ie ( 7 3 LA tar. > sf + - v@ a 
TES" R 119 Goti « \u “1s vy ‘ # ee 
p £ y . . , ‘ \ fu wet Abe "a Sues te? aio % iy / 
- fa = ¥ <4 A ie) ¢ - a ‘ 
- A a) Vos es Dit 2 YRERREN as 


By doing this, they may avoid the crises and anxiety that 


is presently afflicting many older women (O'Neil, 1975). 


Summary 


Until the cultural lag referred to in this section is 
eliminated, girls seem to require specialized guidance in 
career planning (Smith & Herr, 1973). The ideal place for 
girls to systematically confront their feelings toward 
their changing role is in the schools. The evidence sugges- 
ted that females may begin to receive the status and re- 
wards due their diverse talents and abilities, if girls 
participate ina career program developed to accomplish 
more adequate life planning. The evidence presented in 
this chapter, and in the review of literature in Chapter II 
substantiates the need for a specialized program. Chapter 
AA e nesters a number of issues that appear crucial in 
women's career development. Ideas on facilitating the 
required changes are then illustrated. 

Consequently, in this study, a vocational counselling 
conan for teenage girls was developed by amalgamating the 
ideas and methods from a number of sources. The goal of 
this program was to facilitate a new understanding and 
acceptance of a women's more complex role in society. To 
substantiate that the program achieves its goals, both 
subjective and objective evaluations were carried out. 


However, information about evaluations for this type of 
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program was chronically lacking; therefore, consideration 
will be given to the appropriateness of the measures used. 
The study will conclude with comments and recommendations 
for the future use of programs devised to meet the needs 


of females. 


Limitations 

The major limitations in the present study are the 
Sample size and the fact that the participants were volun- 
teers. Therefore, demographic details of the two groups 
are provided in Appendix C. However, it was felt that 
working with a small group would enhance the impact of the 
Lee and allow a more thorough evaluation. 

Also the nature of this study meant that the person- 
alities of participants and leader would interact to in- 
fluence the program's effectiveness. Therefore, whenever 
possible the leader's and groups' reactions were noted for 


the benefit of future researchers and interested readers. 
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CHAPTER ITI 


REVIEW OF RELATED RESEARCH 


Vocational Theories and Women 


For many years, questions of career development 

concerning women were ignored or given cursory 

treatment, partly out of lack of general social 

interest and partly because of the confusing 

nature of career development in women made the 

topic difficult to study. (Osipow, 1973, p. 256) 
Only within the last ten years have vocational theorists 
recognized that female career development necessitates spe- 
cial explanations and concepts (Vetter, 1973). After re- 
viewing studies of sex differences in vocational choice, 
Osipow (1973) suggested that although similarities between 
the sexes exist, the differences in the process warrant 
separate theories to clarify special concerns of women. 
Zytowski, (1969) stated a new theory of vocational develop- 
ment focusing on women is eSsential because of the dual 
careers of women as homemakers and wage earners. He de- 
veloped nine postulates to account for the existing career 
patterns of women which he perceived as orderly and devel- 
opmental. Zytowski (1969) hypothesized that eventually 


women's careers will bear no distinction from men's, since 


technical developments will eliminate differences due to 


child rearing. However, presently their occupational involve- 


i 


pe 


Au 


ment is determined by motivation and by external factors 
which differ from men, meaning their life patterns are dis- 
Similar (Lewis, 1963; Osipow, 1973). Rose and Elton (1971) 
found that the personalities of men and women making similar 
career choices are different. They concluded that vocation- 


al theories based on male personalities are ineffective for 


females and that the female characteristics that account for 
career choices may remain unrelated to mens. The male- 
female personality difference seemed to account for the 
finding that Holland's theory, relatively successful and 
useful in predicting males' choices, has proven less relia- 
ble for women (Rose & Elton, 1971). Osipow (1973) con- 
cluded that although a vocational theory for women is im- 
perative, a new theory may prove to be tentative until the 
present changing roles of women stabilize. 

The lack of understanding of women's career develop- 
ment has meant that vocational counsellors, even if sensi- 
tive to the needs of their female clients, have had very 
little in either theory or vocational material to guide 
them (Rose and Elton, 1971). Counselling programs and tests 
based in a masculine model appear irrelevant for females 
(Osipow, 1973; Patterson, 1973; Rose & Elton, 1971; Vetter, 
1973, Zytowski, 1969). Because of the ineffectiveness of 
traditional vocational approaches, new programs are needed 
to aid females with their unique vocational concerns. Be- 


fore examining newly devised programs for females, it is 
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imperative to understand the exclusive problems and con- 
cerns of women which must be incorporated into new pro- 


grams. 


Barriers to Female's Career Aspirations 
Self-Concept 

Pietrofesa and Splete, (1975) described career devel- 
opment as a complicated 

balancing operation -— recognizing and meeting the 

needs of the individual while recognizing and re- 

sponding to the outer forces and a life long pro- 

cess of working out a synthesis between the self 

and the reality opportunities and limitations of 

the world. (p. 11) 
During the adolescent stage a girl should begin converting 
her self-image into the reality of the working world (Pie- 
trofesa & Splete, 1975; Super, 1957). According to Super 
(1963) when a person selects a vocation, she/he is making a 
statement about the kind.of person they perceive themselves 
to be. In initially establishing ones occupation, a per- 
son is taking the first step in a continual redefining of 
ones self-concept that should lead to Be lipcactua ion tion 
(Starishevsky & Matlin, 1963). The hypotheses that self- 
eae intimately related to occupational choice, aspir- 
ation level, job satisfaction and even academic achievement 
has been largely substantiated ay research (Pietrofesa & 
Splete, 1975). From their review of relevant research they 


further postulate that the degree of agreement between self- 


percepts to occupational preference is related to self- 
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esteem. Therefore, the reality testing of one's self-con- 
cept in relation to chosen occupations is crucial to career 
development (Pietrofesa & Splete, 1975; Super, 1963). 

For females, research supports the position that a 
female's self-concept, because of society's expectations 
often creates a barrier to her making an adequate employment 
decision (Deutsch & Gilbeit, 1976; O'Leary, 1974; Putman & 
Hansen, 1972: Steinmann, Levi & Fox, 1969: Vetter, 1973). 
Our culture values vocational achievement and rewards those 
who develop a self-concept that facilitates vocational 
success (O'Leary, 1974). Women have traditionally been 
reared to develop self-concepts that incorporate affiliation, 
passivity, and empathy , but tend to oppose competent voca- 
tional behaviour (Horner, 1972). Pietrofesa and Splete 
(1975) reported that underachievement has meen associated 
with social motives of affiliation and nurturance since 
personal relationships are placed above vocational success. 
Consequently, many women, find themselves in the double bind 
of attempting to be the more socially desirable achieving 
individual while remaining society's traditional women 
(O'Leary, 1974). 

The conflict between expectations was exemplified by 
Hollender's (1972) discovery that females with A averages 
in highschool had significantly lower self-esteem than fe- 


males with C averages. His results:indicated the opposite 
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was true for males. Hollender (1972) interpreted the 
results as implying that high self-esteem for females re- 
sulted from exhibiting sex-role appropriate behaviour. 
However, more recent research by Gordon and Hall (1974) 
found that a woman was more satisfied if she incorporated 
predominantly male characteristics of potency and unemo- 
tionality into her self-concept. Deutsch and Gilbeit (1976) 
also concluded that women who described themselves as mas- 
culine proved to be more adjusted than the average women, 
and the least adjusted were those who described themselves 
as very feminine. In our society where the norms are pre- 
dominantly masculine, femininity may be unhealthy for both 
sexes (Deutsch & Gilbeit, 1976). Their conclusion supported 
Broverman et _al (1972) earlier findings that the clinical 
Standard for a mentally healthy "adult" is masculine. How- 
ever, the average college woman views herself as slightly 
feminine but wants to be more androgynous. She also be- 
lieves that she will be more desirable to men if she is 
extremely feminine (Deutsch & Gilbeit, 1976; Steinmann, 
Levi & Fox, 1969). Deutsch and Gilbeit (1976) related 
these findings to Rogerian personality theory in which con- 
flict and rigidity of self arises when one's self-percep- 
tion seems inconsistent with social expectations or expec- 
tations of significant others. Only by developing a flex- 


ible approach can these conflicting areas be integrated 
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Satisfactorily into the self. 

Putman and Hansen's data (1972) supported their hy- 
pothesis that the more a girl viewed herself as liberal 
and strived to fulfill herself by personally achieving, 
the higher her self-esteem and career maturity. They con- 
cluded that a woman's vocational choice will be determined 
by her methods of dealing with the inconsistency between 
her expectations and attitudes and society's. Lawlis and 
Crawford (1975) explained that women choosing masculine 
occupations have to develop a strong self concept to survive 


external pressure. 


However, Pietrofesa and Splete (1975) postulated that 
a person may choose their occupation to be consistent with 
their ideal self-image rather than their self-concept. 
Then, a woman's career choice may be dependent on whether 
her personal goal is to become more androgynous (her own 
ideal) or to become more feminine fhher perception of men's 
ideal). According to Healy (1973) they will then 

seek to actualize themselves through, rather than 

in, an occupation; that is, they hope that the 

occupational duties will change them so that they 

become more their ideal. Their goal is not rea- 

lized when they enter an occupation, but only 

when the occupation has changed them. (p.73) 
Therefore, the vast majority of women may choose stereoty- 


pic occupations in hopes of becoming more feminine. 


The final assumption to be considered when using the 


id i 
“~ 
“; 2 hares! (Soars 
2 Swe tx : 
a ‘PA c 
; Wi ast janglicapke nae om w se 
F ' i ‘Sheaees ho ey ; 
ae: Ans qebta Ss. op sews 
J a i‘ ad i Pee eo, =m bwigien. (Steep ig) 
>. Seiz Neste ts 2 Hlowab it ove age 
oS an ’ 
. PEwOaRY. 
ie 
- 4 = Ce, oa t ang toe. it Agetren 
2 4 79 7 _ ve ee, r , . } ‘ 
- fa -_ hel, 4 “4 S| st ee: : " 
: f vI~ pos Pleas TOR eye ey pes sn vgs 
‘ as 7 y 
te . Sie ec) le IPE ees |: = ain 4 sas 
hs) caw ix 7 be oe) hr) > > 4° 4 Wii Lesrcatregag ah 
ay" 7 
F FSO) wip 20085 1 =) 4a. Sea Tio » 27 oe ir OCG of a) tains 
Tae iJ cH tLrwh = U5; 3 (Soe i tee 
Lary bins Be it OO Ret ’ 5 ced) ere dene j 
. © ig + 4 = ‘ my A 5 6 hab 4\e4 ete 5 % ae ® 
Ja  sAr~ y Pe va “a5 (ron & Paet: Mi) 
bia 2D - oes. 4 EARS Shite eee rca 
ae PATO we Ieee & By ite ab 
7 fe ‘ a t ww aye 1 a > e' xX $s ao vay 
~~. : ; ; 
Sera? 4 Ser. Him. be Yoke oye Ge yee tevedr 
. = at : i : » as a : 
mie ) A ] = enscmeed TO <pg! Gi €ieareyeot siz 
eeeceures 4:7. iidiueas oa ee? 
; i é 
Me 
% ; * ; ( 
- a - - 7 — 


v3 


self-concept model is the role of the individuality in self 
definitions. The methods by which people incorporate their 
self-concepts into their vocational choice seems to account 
for the diversity in occupational decisions (Starishevsky & 
Matlin, 1963). However, statistics clearly demonstrate that 
the vast majority of women enter only five of the twenty- 
one major occupational categories as classified by the Can- 
adian Classification and Dictionary of Occupations, even if 
the pay and demand is relatively low. Rand and Miller (1972) 
conducted a cross-sectional comparison of women at three 
educational levels and at all levels they tended to choose 
stereotypic women's occupations. The evidence indicate that 
Semen have difficulty differentiating their self-concept from 
the outmoded stereotypic view of women to pursue diverse 
occupations. The conflict between a woman's perception of 
vocational success and men's supposed ideal woman seems to 
result in a dilemma that undermines her own self-concept and 
causes her to suppress her achievement striving (O'Leary, 
1974). 

In relation to highschool girls, Patterson (1973) 
stated by the time a girl reaches highschool, social con- 
ditioning has caused her to express the feminine centre of 
her personality at the expense of her competitive achieve- 
ment role. The price for abdicating ones competitive role 


appears two-fold as frustration and hostility result as 
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well as the stifling of one's ability (Horner, 1972). Pat- 
terson (1973) concluded by stating its a girl's self-concept 
that is the crucial variable in determining her career 
choice. Therefore, if a girl is to make an adequate car- 
eer commitment she must have integrated a number of incon- 
sistent expectations into her self-identity. Unless she 
explores her self-perceptions, a girl's first vocational 
statement may be more a reflection of her perceived expec- 
tations of society than her own identity. By returning to 
Pietrofesa and Splete's (1975) definition of career devel- 
opment, one can see that the balancing of self and outer 
forces for Gonaiee has become extremely complicated due 


to the changes occurring in their role. 


Sex-Role Conflict 

The second barrier to women's career aspirations, has 
been labelled the "sex-role" or "“home-career conflict". Al- 
though the sex-role conflict consists of some separate di- 
mensions, it is dependent upon a woman's self-concept 
(Lawlis & Crawford, 1975; Rosenkrantz et al, 1968). Since 
one's sex—role definition directly affects self-concept, it 
also plays a significant role in career aspirations. Zy- 
towski (1969) postulated that the role of the homemaker 
excluded the role of the wage earner. However, many working 
women are married and have children (Ontario Women's Bur- 


eau, 1973; The Task Force on Women in Alberta Labour Force, 
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1974), and statistics imply that the combination of wife, 
mother and worker will be more typical in the future (Klem- 
mack & Edwards, 1973). Some research demonstrates that the 
major conflict is between multiple roles rather than con- 
flicting expectations within a role (O'Leary, 1974). 

O'Leary goes on to state that the conflict appears to be 

a function of overload and time rather than intrinsic incom- 
patibility. 

In view of the fact that the sex-role conflict may at 
least partially stem from more demands than a woman feels 
she can adequately cope with, it is somewhat surprising to 
learn that both men and women are unwilling to revise the 
homemaker role. O'Leary (1974) when examining the litera- 
ture could find no indication that the relative balance 
of duties within the home are transforming. Women are still 
primarily responsible for the home even if they work full- 
time outside the home to supply vital income. 

It thus appears likely that American working women 

will continue to be subject to the pressures stem- 

ming from role conflict inherent in their dual 
responsibilities and these pressures may constitute 
another barrier to ascending into higher level 

occupations. (O'Leary, 1974, p. 818) 

In contrast, other researchers have concluded that sex- 
role conflict is associated with the incompatibility of 
home and career roles. O'Neil (1975) stated that a woman 


has been made to feel incomplete if she decides to be a 


traditional housewife but also unfeminine if she maintains 
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a full-time career. Half of the sampled middle class women 
felt dissatisfied with homemaking role as sole source of 
identity, but many also could not aspire to developing a 
career as well (O'Neil, 1975). 

When attempting to isolate the nature and cause of the 
role conflict, the attitude and perceived expectations of 
males again plays a substantial part. Komarovsky (1973) 
found that the majority of college men sampled felt women 
should be able to pursue careers at all levels and expressed 
higher regard for working women than housewives. However, 
they desired wives whose major concerns centred around the 
needs of husband and families. The sex-role conflict seems 
associated with conflicting messages teenage girls may be 
receiving from males. For instance, Hawley (1971, 1972) 
found that women who choose traditional feminine careers 
believed that the significant men in their lives dichoto- 
mized attitudes and behaviors into male-female categories. 
On the other hand, those young women, SHodsny ner sc eter. 
ional careers did not believe men felt that way. Of the 
women pursuing non-traditional occupations only .10% said 
they would pursue their present goals over the objections 
of significant males in their lives. It is apparent that 
men's expectations of women seem to infduence their sex- 
role decision and consequently their career aspirations 


(Horner, 1972). 


Still other researchers have concluded that the sex- 
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role conflict has been solved by many girls, especially 
those from higher social class background (Gaskell, 1973). 
Rand & Miller (1972) judged that the vast majority of young 
women have broken the culture barrier as 95 percent of 
their sample indicated they plan to combine work and mar- 
riage. However, the junior highschool and college groups 
expected to marry between the ages of 20 — 24 while the 
highschool girls felt they would marry before 20. Generally 
their career aspirations were limited to pursuing culturally 
defined jobs. Richardson (1974a) described such women as 
work oriented rather than career oriented as they do not 
deviate very much from the traditional feminine role. Their 
occupations incorporate traits associated with femininity. 
Wolken (1972) found women pursuing traditional occupations 
more Similar to homemakers in work values, than to women 
seeking male dominated careers. By entering stereotypic 
jobs young women may reduce their role conflict but also 
form closure very Bia in their careers. However, Rand 
and Miller (1972) also concluded that role conflict still 
existed for work-oriented women because even though they 
expect to combine marriage, work and children, they possess 
ambivalent feelings concerning working mothers. 

Nonetheless, other experts feel that girls are only 
presenting themselves as having accepted their dual roles 


but, in the end, they are simply intellectually masking 
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their emotional hope for an outdated traditional Hapniege 
and life style (Patterson, 1973). Consequently, these 
girls will be unprepared for future demands because they 
have failed to invest enough energy into their career 
decisions (Shields, 1974). The general effect of career- 
home conflict is that although more women will continue to 
work than ever before, they generally will aspire to less 
(Farmer & Bohn, 1970). 

Another dimension of the sex-role conflict is its 
apparent effect on the exploratory occupational behaviour 
of highschool girls. The period preceding and following 
entry into a new life stage, which for adolescence is the 
completion of highschool, should, according to Jordaan 
(1963) result in exploratory career behaviour. Rand and 
Miller's (1972) results showed that by junior highschool, 
females have selected stereotypic occupations and that by 
the completion of college they are still intent on pursu- 
ing these choices. For adolescent females, exploratory 
behaviour is limited. To account for the fact that career- 
oriented college women are generally undecided about a 
specific career, Richardson (1974a) hypothesized that since 
they also expect to marry, they experience anxiety from 
role conflict which inhibits their ability to explore a 
particular occupation. Jordaan (1963) stated societal 


conflicts will impede exploratory behaviour if the con- 
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flict is deeply rooted and society is ambivalent in its 
attitude. The evidence indicates that the sex-role con- 
flict is suppressing girl's exploratory behaviour and con- 
sequently limiting their choices to sex appropriate occu- 
pations. 

In summary, two components seem to contribute to 
sex-role conflict. Many females feel overwhelmed by try- 
ing to juggle time commitments between home and work. At 
the same time they may be suffering from an inability to 
meet the incompatible demands from society. Pioneer women 
who seem to have adequately resolved the conflict, appear 
to be more comfortable and at ease with playing two or more 
roles. They tend to be feminine in dress and social contacts, 
but competitive and problem solvers with male peers (Law- 
lis & Crawford, 1974). The evidence supports the assump- 
tion that girls need to resolve their role conflict before 
they will feel complete and satisfied in their career and 
home life. Through the resolution of sex-role conflict, 
young women should become freer to explore diverse types 


of occupations. 


Lack of Appropriate Role Models 
In the home children learn a variety of roles that 
become incorporated into their self-concepts. Parents and 


their friends are not only the major teachers of sex-roles 
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but also the most influential vocational role models 
(Pietrofesa & Splete 1975). 

Fathers often play a somewhat authoritarian 

role, aided by absences from the home during 

much of the day and the fact that many domestic 

activites are planned around them... mothers 

often play a sympathetic, supportive mothering 

role. (Super, 1957, pp. 82-83) 

Girls today may be growing up and learning the roles that 
Super described in 1957 but these models are inadequate 

for the role demands that are now being placed upon them. 
Putman and Hansen (1972) concluded that young women are 
faced with learning their functions in a society without 
tradition or sufficient role models. Society's general 
isolation of teenagers means that young women make initial 
career decisions without enough contact with diverse adults 
to broaden their scope (Pietrofesa & Splete, 1975). 

The lack of role models to illustrate that women can 
combine career with a satisfying marriage may be preventing 
girls from pursuing this goal (Tiedt, 1972). Observational 
learning enables individuds to acquire complex, integrated 
patterns of behaviour which form their life styles. With- 
out modeling, persons are forced to learn through tedious 
trial and error or not to learn at all (Bandura, 1977). 
Role models provide a technical explanation of how one can 
actually perform the role (Almquist & Angrist, 1971). 


Current research substantiates that role models are 


effective in increasing girl's career aspirations. Many 
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studies have proven that daughters of working mothers who 
combine family and career with expressed satisfaction, have 
Similar orientation (Almquist, 1974; Klemmack & Edwards, 
1973; O'Leary, 1974). Evidence also indicates that young 
children can accept the concept of people in non-traditional 
roles if models are apparent (Tibbitts, 1975). 

The introduction of role models during adolescence and 
young womanhood tend to provide evidence to them that one 
can maintain feminine characteristics while achieving suc- 
cess in a vocation (Plotsky & Goad, 1974). Almquist (1974) 
concluded that college women who select male dominated 
fields are 

influenced by women, both their mothers and some 

of the occupational models, who play multiple 

roles of wife, mother and worker. Broader ex- 

posure to role models, male or female clarifies the 

nature of work roles, and because oftheir .own work 

entry job, some women begin to see themselves as 
capable of performing well in jobs that are often 

thought of as unsuitable for women. (p. 20) 

Elliott (1973) found that the presentation of video taped 
interviews with female career role models and. small group 
discussions increased occupational aspirations of college 
females. Joesting and Joesting (1972) suggested from their 
findings that qualified female role models may enhance the 
self-image of young women students. However, presenting 
dual career female models in career booklets alone failed 


to produce any significant change in career exploration of 


senior highschool girls (Dodson, 1974). The effectiveness 


SANT iE fis i y fe 4 . ott wie ay hese 


oS Sekt erty ct aor thiew o6Greup ab tied Bat 
nidivaijreise orem’ Boiled * 216 anip ieee 4 : 


igtageté (SEL bean A he so ge a nd a ‘ 
‘tetotr OH 18e-: _ a2 fT Pa) ensiisd tae ve eat | 


ioe, ance slew: lp 
TETAt tut wa Te dah 
Le pag fe % ae 
r awhSs wed te alqut oF) eA 
row : i CIP) ier -ag sh § 
“ene MATS | Bip hh 
ae: aa oetd IRA 


qi saa rts. an 

vaepi ii ~ Be ‘Sm: anaes ‘ bid Sake l, nes Hindi z 
vires Lil so ; can aica ee 3 Len + ied ae 
Losses bens SCs bghoi apy trian a Lanta i 


cle? « 9: 4, bate, y erety shadlieat sia if wpa 


iS Dy SOE RITES. ‘hen aa eh wt, olny? “bes aine Rare. Past eta et Ag 
ports 3 iets es wht: 7h eis pisos <) ae, Lagan 

_ tas ia ‘3 yinwe » Bp itty 7a rd 2 Tia 

ae ht ee Stigye seciaey ctl Samy sa Gini i a 
rs saeaiciniea om Lieey ABCA | sisiy Picea 


a hp "6... . 


i 
— ; 

v 4 ~~ a : Zs 

; Tes oe : : ; 


eae a | 


a 


22 


of role models in enhancing career aspiration is consistent 
with Bandura's (1977) statement that "images of desirable 
futures foster courses of action designed to lead toward 
more distant goals" (p. 13). 

In summary, the evidence in literature supports the 
hypothesis that girls need appropriate role models to demon- 
strate that the effort involved in accomplishing integration 
of dual roles will be positively reinforced. The occupa- 
tional exploration of highschool girls seems also to be 
hindered by the absence of females in their lives who are 


successful in male dominated occupations. 


Counselling Programs for Teenage Girls 


Researchers stress that counsellors must help high- 
school girls with their urgent need to develop all their 
capacities for future demands (Lewis, 1965; MacDonald, 1975; 
Marsden, 1975; Shields, 1974). However, as Loughran (1975) 
stated there exists an enormous lag between the recognition 
of a need and the development and usage of methods to meet 
the need. Ewing (1973) explained that very few people have 
developed an effective course of action to stimulate career 
planning for highschool girls. Interested counsellors can 
readily find descriptions such as the following: 

Counsellors must design courses specifically to 

aid girls, particularly those in lower socio- 


economic families and they must design instruc- 
tions to provide information that will help girls 
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plan for a career ana that will help motivate 

them to achieve and to consider themselves as 

individuals of considerable worth. (Tiedt, 

1972, p. 356) 

Descriptions like the above set forth noble objectives for 
counsellors but fail to provide techniques to accomplish 
them or criterion to evaluate their objectives. However, 
the literature does provide some starting points for coun- 
sellors who seek to help girls. 

Prior to even beginning to implement any program con- 
cerned with females' career aspirations, researchers stress 
fhat counsellors critically and in depth explore both their 
conscious and unconscious sex biases (Hansen, 1974! Roney, 
1975; Schlossberg & Pietrofesa, 1973; F. Young, 1974). The 
counsellors' attitudes toward women may be the crucial 
variable in determining the effectiveness of guidance pro- 
grams for girls (Engelhard & Jones, 1976; Schlossberg & 
Pietrofesa, 1973; F. Young, 1974). 

Counsellors tend to explicitly state they are against 
sexism in counselling and that they are aware of the needs 
of girls and act accordingly (Manual, 1975; F. Young, 1974). 
Research analyzing both subtle and overt actions of coun- 
sellors have generally failed to confirm the verbal reports 
of counsellors (Ahrons, 1974; Bingham & House, 1973; 
Schlossberg & Pietrofesa, 1973; Thomas & Steward, 1971; F. 


Young, 1974). Indications from more recent research is 


that both female and male counsellors are becoming more 
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accepting of the dual role and have broader sex-role defin- 
itions than three years ago (Bingham & House, 1975: Engel- 
hard & Jones, 1976). However, these studies only indicate 
counsellors in general are improving at least on question- 
naries, but not that sex bias has been eliminated. The 
latter studies relied on written answers whereas the former 
tended to analyze client-counsellor interaction. 

The implication for effective counselling programs 
for girls is that a counsellor's unconscious and unexplored 
biases may inadvertently sabotage their own goals. Initi- 
ating a program without the counsellors having carefully 
explored their biases may further impede the career aspir- 
ations of highschool girls. Mixed messages from the coun- 
sellor may confuse girls seeking support and clarification 
of possible deviant careers (Thomas & Steward, 1971). For 
the majority of girls in the program, the counsellor may be 
non-verbally supporting conformity to outdated cultural 
norms while verbally striving to facilitate exploration of 
alternative life goals. Therefore, prior to beginning a 
program, interested counsellors should undergo some process 
that critically examines their knowledge of sex differences 
and deep rooted sexist attitudes. 

Once counsellors have increased their knowledge of 
career needs of girls and come to terms with their own bi- 


ases they must cease waiting passively for girls to come 
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to them (Hansen, 1974; Loughran, 1975; Morris, 1971: Pat- 
terson, 1973; Shields, 1974). Because of cultural lag high- 
school girls tend to be unaware of the problems awaiting 
them and consequently, remain uninterested in vocational 
counselling (Patterson, 1973; Shields, 1974: Tiedt, 1972). 
While assuming a leadership role, counsellors must realize 
that simply opening the doors will be unsuccessful because 
teenage girls are almost completely socialized by tradi- 
tional attitudes. To accomplish career and self explor- 
ation of girls, counsellors must actively recruit girls 
with some awareness but also must seek girls out by going 
nee classes and openly discussing women's problems. Ini- 
tiating interest will probably require working with teachers 
to facilitate career and attitude changes (Tiedt, 1972). 
Once interest is created, counsellors need to be pre- 
pared to abandon traditional one to one consultations 
which are unrealistic and impractical, and to implement 
group approaches (Loughran, 1975; Mathews, 1976; Patterson, 
1973: Shields, 1974: Tiedt, 1972). In groups, teenage 
girls can learn from their peers as well as experts. 
Through examining mutual problems and concerns, they can 
begin reality testing and aavelep alternative plans. 
Through the group experience girls can learn self-confidence, 
assertion and action-oriented behaviour rather than passive 


acceptance (Loughran, 1975). Lloyd (1973) concluded that 
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her active participation Life-Planning Workshop combined 
with assigned reading produced significantly greater atti- 
tudinal changes than passive programs. Nowakowski's (1974) 
study indicated that classroom instruction or group dis- 
cussion caused significant changes in scores of vocational 
maturity, self-concept and vocational concept. Group dis- 
cussion also heightened the awareness of material and non- 
material dimensions of work values. Klarreich,(1974) dem- 
onstrated that group sessions focusing on girls career 
exploration combined with written assignments produced a 
Significant change on her specially designed career ques- 
tionnaire. It appears that an adequately facilitated group 
process can aid career exploration. 

Once the group has been established, the counsellor's 
first task is to inform the girls of the reality of their 
working lives (Hansen, 1974; Morris, 1975; Shields, 1974). 
Only by knowing how the world of work and society at large 
are changing for women, can adolescent girls seek out 
methods of coping with the confusion that surrounds them 
(Morris, 1971). ‘The use of quizzes concerning women's 
present situation in the labour market has been recommended 
as a useful means of exploring the reality of work (Morris, 
1975). 

Shields (1974) stated that counsellors often make the 


mistake of asking girls about their career decisions before 
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establishing how girls feel about themselves. Exploration 
of self-concept and sex-role identity seem imperative if 
girls are going to become vital members of the labour force. 
Generally the programs documented in the research stress 
exploration of marriage and self-concept before looking at 
occupational information (Ewing, 1973; Mathews, 1976; Rich- 
ardson, 1974). Unfortunately the techniques to facilitate 
growth in the critical area of self-concept are vague and 
unsubstantiated. Three methods were writing autobiographies 
(Ewing, 1973), discussion of such topics as Understanding 
Friendship, Family, Marriage and Alternative Life Styles 
(Matthews,1976), and role playing non-traditional situations 
(Morris 1975). The critical area of self-concept and sex- 
role identity present an enormous challenge for counsellors 
because of the lack of effective methods to facilitate 
growth, plus the fact that many girls reject any kind of 
realistic information which threatens their fantasy (Shields, 
1974). 

One technique for illuminating differences in self- 
concept and role identity takes precedent over all others. 
The importance of exposure to a variety of role models with 
many different careers and life styles cannot be overempha- 
sized (Hansen, 1974). Diverse role models seem imperative 
in a program which hopes to increase career aspirations 


(Pietrofesa & Splete, 1975; Richardson, 1974; Tiedt, 1972). 
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As stated earlier, role models have proven successful in 
expanding girls' career aspirations (Almquist, 1974; Elliott, 
1973; Joesting & Joesting, 1972; O'Leary, 1974). 

In conclusion, the evidence suggests that for a suc- 
cessful program, counsellors initially should examine in 
depth their attitudes to women's changing roles. Next 
they must actively search out female students and then 
facilitate change in a group process. During the group 
experience, the girls need to become aware of the realities 
of work; to explore their own self-concept and sex-role | 
identity; be exposed to role models and then develop some 


realistic job search techniques. 


Purpose 
The statistics presented in Chapter I indicated that 
work will become an increasingly important part of the lives 
of girls presently graduating from highschool. However, 
the statistics also demonstrated that women are failing to 
make the impact on the labour market or receive the status 
and rewards that their numbers and length of employment 
warrant. The evidence denoted that more adequate life 
planning may remedy this situation. Career counselling 
programs initiated in highschool have been suggested as the 
vehicle through which more adequate life planning can be 
facilitated. Chapter II isolates a number of barriers 


that appear to be inhibiting female career aspirations .and 
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recommends that these issues should be dealt with, within 
a career program. The latter part of Chapter II synthe- 
sizes techniques which hhould be incorporated into programs 
devised to aid female career development. 

From the information gathered, a career counselling 
program was developed for use in the present study (see 
Appendix A). From the theoretical and empirical evidence, 
the following objectives were established for the coun- 
selling program adopted. 

Objective #1: The treatment group will develop a sig- 
nificantly more flexible orientation to life in order to 
more realistically assess their abilities and future needs. 
A significant increase in flexibility or self-actualization 
should enable them to broaden their self-concept so that 
they can adequately integrate a number of conflicting ex- 
pectations in their lives. 

Objective #2: The treatment group will be signifi- 
cantly more able to resolve their sex-role conflict so that 
they are freer to explore diverse occupations. 

Objective #3: The treatment group will perceive their 
participation in the program as personally worthwhile and 
enjoyable. 

By meeting the above objectives, the counselling pro- 
gram should have facilitated for the participants a more 


in depth understanding of self in relation to women's more 
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expanding roles. The final result of more adequate life 
planning will be reflected in their future occupational 
achievements. However.the immediate changes speculated on, 
should suggest that these girls are better prepared for 

the future because of their involvement in this counselling 
process. 

From the reaction to the program from the girls' and 
leader's perspective, and the results of objective measures, 
the study will go on to recommend ee arenent s for the 
program adopted. Finally, since current research fails to 
stipulate appropriate measures for the evaluation of this 
type of program, the present study will consider whether 
the chosen measures of change were sensitive to the unique 
problem of contemporary women. Chapter VI will summarize 
these findings and “ANSE recommendations for future research 


in this area. 
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CHAPTER 2 ol 


METHODOLOGY 


In Chapter III, the design for implementing and evalu- 
ating the effectiveness of the treatment program adopted 
in the present study are discussed. Initially the sampling 
procedure and research design are presented. Next the 
author elaborates on the rationale for choosing both the 
subjective and objective measures used in this study. Sta- 
tistical hypotheses are then generated from the measures 
given. The statistical procedures employed to determine 
change are stated. In the final section, a brief descrip- 


tion of the treatment program is given. 


Sample 


The sample consisted of 24 Grade 12 girls from a local 
Catholic highschool. The author obtained permission to 
address four Grade 12 English classes in order to explain 
the nature of the study and to ask for volunteers. The 
four classes approached were chosen so that the sample 
would be comprised of both academic and business stream 
girls. 

Approximately 50 girls volunteered to participate in 
the group; however, 20 were eliminated since they were unable 
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to attend the workshops to be held on Saturday. From the 
remaining 30 girls, 15 were randomly chosen, by using the 
list of random numbers, to be members of the experimental 
group. The remaining 15 girls formed the control group. 
Since the selection process was not truly random, demogra- 
phic information was collected from all participants. For 
a more detailed analysis of the characteristics of the 
groups see Appendix C. As a final check on biasing due to 
sampling procedure, pre-tests were administered. 

As there was only one group leader, the author, 12 
girls were deemed the appropriate number for the experimental 
group. However, 15 girls were initially included in case 
some of the experimental group dropped out during the two 
months. By the conclusion of the group, three girls were 
eliminated because two had not attended enough sessions and 
the other student had moved away. Also three subjects in 


the control group did not show up for post-testing. 


Research Design 


One week prior to he beginning of the course, 
all thirty girls were excused from their classes and ad- 
ministered all the tests. Then the experimental group 
participated in the treatment program for six weeks. The 
program was run once a week for two hours during the 
last period in the morning and over their lunch hour. Two 


four hour workshops were held on Saturdays during the six 
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week period. One week after the completion of the course, 
the remaining 24 girls were excused from class and re-admin- 
istered all tests. The experimental group also answered 

a subjective evaluation of the program. 

The pre-post test design with control and experimental 
groups was utilized to insure that changes in behaviour 
would be more directly attributable to the experimental 
treatment. The two months between testing occasions were 
thought to be sufficient to eliminate carry over effects 
from the pre-test. On the post-test, the girls were also 
requested to respond as they felt now, rather than attempt- 


ing to recall previous answers. 


Rationale for the Subjective and Objective Measures 


Subjective Measures 

Descriptive Data: Guided by findings reported in pre- 
vious research and since no scales have been aqrecuiy devel- 
oped to measure change in this area, subjects were required 
to fill in a questionnarie concerning their backgrounds 
(see Appendix D). Demographic information such as occu- 
pation of mother and father, number of siblings and expos- 
ure to working through part-time or volunteer jobs .was 
compiled. The results are presented in Appendix C. They 
were also asked to place in rank order their tentative 


plans for the next 10 years. 
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Evaluation Forms: As the objective measures of atti- 
tude change do not conclusively indicate that the subjects 
themselves found the program enjoyable and worthwhile, an 
evaluation form was devised (Appendix E). This form attemp- 
ted to determine if overall the girls found the program 
worthwhile and meaningful enough to incorporate into the 
regular school curriculum. They were also asked if they 
would recommend such a program to their peers. The evalu- 
ation further broke the program into components and the 
girls were required to rate each segment on a five point 
scale. Finally, the girls stated their recommendations for 
improvement. 

A section on the evaluation form asked all subjects to 
again place in order of importance their tentative goals 


for next 10 years. 


Objective Measures 


Personal Orientation Inventory: "AN self-actualized 


person is more fully functioning and lives a more enriched 
life than does the average person. Such an individual is 
seen as developing amd utilizing:allof 'her' unique capabili- 
ties, or potentialities, free of the inhibition and emotional 
turmoil of those less self-actualized" (Shostrom, 1972, p. 5). 
As the ultimate aim of the treatment program was to help 

the participants increase their ability to use their unique 


capabilities without restrictions from emotional conflicts, 
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an objective measure of self-actualization seemed appro- 
priate. Since the Personal Orientation Inventory (here- 
after referred to as POI) was developed to meet this need, 
it was chosen as the measure for objective #1. 

The POI consists of 150 two-choice comparative value 
and behavior judgements which provide two basic scales of 
personal orientation. The Inner Direction Support Scale 
determines the degree in which an individual is guided by 
primarily internalized rules and motivation or the extent 
that one is influenced by peer groups or external forces 
(Shostrom, 1972). The scale was deemed quite appropriate 
Since, because of the cultural lag, girls are experiencing 
many conflicting expectations from others, which appear to 
be inhibiting their career development. The Time Competence 
Scale determines the degree that a person lives in the pre- 
sent with full awareness, the past with guilts and regrets 
and/or future with idealized goals or plans. The signifi- 
cance of this scale is that girls must begin to realis-— 
tically plan their career commitment now without clinging 
to the outdated traditional female role or without idealis-— 
tic hopes that the future will bring them a traditional 
INarriage. "Self-actualized people appear to have liber- 
ated themselves from rigid adherence to social pressures 
and social expectations." The evidence suggests that fe- 


males with liberal views are more able to personally 


“Gh Laas opie hy 2, atere el eigs* Late dhe 5 


aie af 4tiawoes Was: oy elude re AS py ksi Mobs ib taes., ™ 


Wyss = 
; 


on 

~—Teee Uicoace ey dae! en 
~> 

eat) wet evel eds taj Se 


jum Jaye ALS ONES Myatt 
are h ay: oe ie © a 


Pia che te Gam’ £S 10 ae pe as awnewrtpal 
acim teres ew -qiebel dite’ tea 
71 ¥ISty tak Laake eerriy a ; 


r eure enate bene aibiieiahan eal 
7 ot! hrs paeet seein ee? a 
er oF A wae wie net 19402 a 
vohheg ah) aay ye ‘Mepmectewe te ela 
dt 24 oi aoe. ete ad sig <saee' | 


- Le. 2S 39 ' Ane - Jest a! eS st at pa ae cal 


Pits Stee vag HA flys MES reu 
hed 


¢ 


Papi as A) 5 “Got pakid: )AI4 esbagt. os 
mepet $Gan c’ > ts i Se a alent ti 


a ; 
BOTNYSet4) “shoes 9, ere ayita Abies, Mop 


«od Sanehp otampinse arasityr ro Nags os eae iarce a 9 - 


hess, mains 


> 5 je a ee ee, ‘ 


Rs g 7 
Wk AF ’ 


= | 


o i a an. 


36 


achieve (See Chapter II). The ten subscales of POI which 
measure conceptually important elements of self-actualig- 
ation were also examined in hopes of more precisely estab- 
lishing where changes occurred. Briefly the ten subscales 


and their symbols for future reference are: 


SAU - Self-Actualizing Values - affirmation of a primary 
value of self-actualizing people 

EX - Existentiality - ability to react without rigid 
adherence to principles 

FR - Feeling Reactivity - sensitivity to ones own needs 
and feelings 

S) - Spontaneity - freedom to be oneself 

SR - Self Regard - affirmation of self because of worth 


or strength 


SA - Self Acceptance - acceptance of self in spite of 
weaknesses or deficiences 


NC - Nature of Man — constructive view of the nature 
of persons 


SY - Synergy - ability to transcend dichotomies 


A - Acceptance of Aggression - ability to accept ones 
natural aggressiveness 
Cc - Capacity for Intimate Contact - ability to develop 


contactful intimate relationships with others un- 
emcumbered by expectations and obligations 


(Shostrom, 1972) 

In the initial validation study, Shostrom (1972) re- 
ported that POI was able to significantly discriminate be- 
tween clinically judged self-actualized and non-actualized 
groups on 11 of 12 scales. Shostrom (1974) also stated 
147 references substantiate the POI's ability to discrimin- 
ate groups. Concurrent validity has been established by 


correlating the POI with other standardized measures of per- 
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sonality (Shostrom, 1972, 1974). Of particular interest 

to this study are the findings that high self-actualizers 
are more inclined to be liberal in their outlook and more 
resistent to enculturation (Wills, 1974). Wills' study 
(1974) indicated that a close relationship may exist be- 
tween self-actualization and self-concept. The implication 
for this study is that if the girls become more self-actu- 
lized they may develop a higher self-esteem and then be 
more capable of exploring diverse occupations. 

In reliability studies, the test-retest correlations 
for the two major scales range from .55 to .77 with the 
range pov asupeerdae being .32 to .82 (Shostrom, 19723; 

Wise & Davis, 1975). Wise and Davis (1975) concluded that 
their test-retest correlations of .75 and .88 for Time 
Competence and Inner Direction respectively, were suffic- 
iently high to adito the stability of the imwentory. Their 
K-R20 and split half reliability estimates of .83 or bet- 
ter provided additional evidence for acceptable internal 
properties of the POI. 

Research on sex differences show that females tend to 
score higher on the two major scales than men (Shostrom, 
1972; Wills, 1974; Wise & Davis, 1975). Shostrom (1972) 
stated that sex difference on individual profiles is so 
small that it produces no significant difference in norming 
or interpretation; however, Wise and Davis (1975) concluded 


that sex should be included systematically when analyzing 
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scale scores. Of special interest, is that males and fe- 
males with comparable levels of self-actualization were dis- 
criminated by different combinations of personality vari- 
ables (Wills, 1974). Wills (1974) concluded that there 
seems to exist both a sex difference in self-actualization 
and the personality variables associated with the level of 
self-actualization. There is sufficient evidence to war- 
rant further investigation of sex differences in self-ac- 
tualization,. 

Criticisms of POI stem mostly from vagueness of its 
concepts, looseness of its language and talk of inadequate 
evidence related to its main hypothesis (Raanan, 1974; 
Wills, 1974). However, considering the lack of other scales 
dealing with this issue and the need for females to develop 
a life orientation similar to self-actualization, the POI 
was used as an objective measure of flexible orientation. 
The criticisms against the theoretical bases of POI are 
inherent in the present study as well, since one is attemp- 
ting to evaluate a process rather than specific behavioral 


components. 


Sex-Role Questionnaire: To substantiate whether the 
treatment program aided in the resolution of sex-role con- 
flict, the study used the Sex-Role Questionnaire developed 
by Rosenkrantz et al, (1968). There are very few scales 


developed to measure sex-role stereotyping, as until ree 
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cently, sex-roles have been accepted uncritically by psy- 
chologists as essential to personality development and 
function (Broverman et_al, 1972). Other sex-role question- 
naires were rejected for use in this study because it was 
felt girls may know expected answers because of the recent 
abundance of publicity surrounding sex stereotyping. There- 
fore, their answers may have reflected what they thought was 
expected rather than what they truly believe. 

The Sex-Role Questionnaire was developed to measure the 
anticipated fluidity in definitions of sex pees due ta the 
present period of re-evaluation of sex-role standards. "Sex 
roles were conceptualized as the degree to which men and 
women are perceived to possess any particular trait" (Bro- 
verman et al, 1972, p. 60), rather than assuming a trait 
was either masculine or feminine. Consequently, 100 
college men and women listed characteristics, attributes 
and behaviours on which they thought men and women differed. 
Therefore, 122 pairs of items were placed in bipolar form 
with 60 points separating them. Through a succession of 
studies, 41 stereotypic characteristics were identified by 
75% agreement among S's of each sex that these characteris- 
tics were descriptive of either the average man or woman. 
The difference between the masculine pole and feminine pole 
was significant at .001 level on each of 41 stereotypic it- 
ems in both samples of men and women. The items span a wide 


range of content such as interpersonal sensitivity, emotion- 
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ality, aggressiveness and dependence-independence,. 

Although traditional tests of validity and reliability 
have yet to be done, it has been administered to almost a 
thousand subjects, providing normative indicies of the 
content of sex-role standards (Broverman et al, 1972). 
Their findings from a number of studies leads to the fol- 
lowing broad conclusions: 


1. A strong consensus about the differing char- 
acteristics of men and women exists across groups 
which differ in sex, age, religion, marital status, 
and educational level. 


2. Characteristics ascribed to men are positively 
valued more often than characteristics ascribed to 
women. The positively-valued masculine traits form 
a cluster of related behaviours which entail compe- 
tence, rationality and assertion; the positively- 
valued feminine traits form a cluster which reflect 
warmth and expressiveness. 


3. The sex-role definitions are implicitly and un- 
critically accepted to the extent that they are 
incorporated into the self-concepts of both men and 
women. Moreover, these sex-role differences are 
considered desirable by college students, healthy 
by mental health professionals, and are even seen 
as ideal by both men and women. 


4. Individual differences in sex-role self-concepts 
are associated with (a) certain sex-role relevant 
behaviours and attitudes such as actual and desired 
family size, and (b) certain antecedent conditions 
such as mother's employment history. 


(Broverman et al, 1972, p. 61) 
Further research has also shown that 29 of 41 stereotypic 
items (roughly 70%) are items in which the male pole is 
considered more socially desirable. Only 12 items (30%) 
were female valued. 


For the purpose of this study 86 of the original 122 
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items were administered to the subjects. As 46 of these 
items do not differentiate between masculine and feminine 
they were not scored (Broverman et al, 1970). Forty of 

the original 41 stereotypic items were used and scored in 
the present study. The feminine end of each pole regardless 
of social desirability was scored one and the masculine 

end was scored with 60 points. Therefore, an increase in 
the means from pre to post test meant movement away from 
the stereotypic response and indicated in this study a 
resolution of sex-role conflict. 

The self-concept of both men and women are less ex- 
treme than their stereotypic response for their own sex 
(Rosenkrantz et al, 1968). The review of the literature 
demonstrated that the sex role conflict arose because of 
incompatible demands placed on women by society of remain- 
ing "feminine" but becoming more vocationally competent. 
Consequently girls were asked to rate their perceptions of 
what the average woman is rather than themselves. As the 
sex-role conflict is intimately related to self-concept 
(Rosenkrantz et_al, 1968) and since the self concept dilemma 
also partially arises because women's self appears rigid 
due to the inconsistencies between their self-evaluation 
and perceived expectations of penars (Deutsch & Gilbeit, 


1976), rating the average woman seemed more appropriate. 
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The basic assumption was that the girls probably would 
have a realistic perception of their characteristics but 
would probably have an unrealistic or stereotypic image of 
women in general. Therefore movement away from stereotypic 
coneptions of women could mean that their self-concept was 
more in line with their perception of society's ideal 
woman. In gone neren: an indication of the resolution of 
sex-role dilemma should also indicate an increase in self- 
esteem. 

Career Maturity Inventory - Attitude Scale 

Recently, instruments have been developed to meet the 
need for "conceptually sound and empirically practical ways 
of judging the impact of career education on students" 
(Super, 1974, p. 5). The primary concern is to assess 
whether involvement in a career education program improves: 
an individual's ability to make career decisions at the 
appropriate time. To determine if the girls career maturity 
improved after the treatment, Crites' Career Maturity In- 
ventory (hereafter referred to as CMI) was used. The con- 
cept of career maturity permits one to assess the rate and 
level of an individual's development with respect to career 
matters. The person's vocational maturity is greater when 
there exists congruence between the individual's vocational 
behaviour and the expected vocational behaviour at that 


age (Pietrofesa & Splete, 1975; Osipow, 1973). For the CMI, 
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an inaieiaeal ve reference group for evaluating career matur- 
ity is the peer group, not the age (J. Hansen, 1974). 

Only the Attitude Scale of CMI was used as a measure 
in this study, as the primary focus is to change the 
attitudes that the girls possess toward their future goals. 
The Attitude Scale "elicits the feelings, the subjective 
reactions, the disposition that the individual has toward 
Making a career choice and entering the world of work" 
(Crites, 1973, p. 3). The current form consists of 50 
grade-related items which measure five attitudes that have 
been identified as being central Py eee Maturity. The 
five dimensions are as follows: "involvement in the choice 
process; orientation toward work; independence in decision- 
making; preference for vocational choice factors and con- 
ception of the choice process" (Crites, 1974, p. 924). 

Normative studies indicated that differences between 
males and females and among different socioeconomic groups 
were negligible (Crites, 1974). The grade levels provided 
greater differentiation along the time dimension rather 
than age levels. Crites (1973) stated that CMI- Attitude 
Scale conceptually seems appropriate to evaluate vocational 
programs. He described assessment presently being carried 
on and cited a few studies that have shown that Attitude 
Scale is an effective means of evaluation. Flake et al, 


(1975) concluded that career maturity as measured by CMI- 
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Attitude and Self Appraisal scale can be influenced by a 
program designed to strengthen career immature students' 
responses. They state further investigation is needed to 
determine the effects of counselling high career mature 
students. 

Three types of validity have been established for the 
Attitude Scale (Crites, 1974). Content validity was es- 
tablished by the fact that expert judges agreed three out 
of four times with the empirically derived scoring key (J. 
Hansen, 1974). Significant correlations were found with 
other measures of Similar variables (Crites, 1974). J. 
Hansen (1974) stated that studies indicate that Attitude 
Scale has criterion validity but the N were small and 
therefore the findings need replication. Construct valid- 
ity was established by its interrelationship with an exten- 
sive "nomoligical network" of variables (Crites, 1974). 

In establishing reliability, the average internal con- 
sistency coefficient was .74 using the Kuder-Richardson 
Formula 20 (Crites, 1974). Stability over extended periods 
of time should reflect individual differences in rate of 
career development. Ina year's interval, test-retest r 
was .71 based on a sample of 1648 students in grades 6-12 
(Crites, 1974; J. Hansen, 1974). 

Research into sex differences in CMI are contradictory 


and warrant further study (Pietrofeds & Splete, 1975). 
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Crites (1974) stated items were carefully selected to 
eliminate sex biases and his validation studies verified 
this conclusion. Although Crites (1973) disputed the 
interpretation, Smith and Herr (1972) found significant 
mean differences associated with sex, with girls scoring 
Significantly higher than boys. 

However, Richardson (1974b) points out that both the 
theoretical and empirical foundation of the concept of 
vocational maturity is based on male career development. 
She stated that there is insufficient empirical evidence 
to assume that instruments, such as Career Maturity Inven- 
tory, measure important behaviors and attitudes of women. 
"These instruments are limited not only by what they mea- 
sure but also in what they do not measure" (Richardson, 
1974B, p. 134). 

In conclusion, conceptually the definition of career 
Gee ari ey seemed congruent with the attitude changes the 
present program was attempting to facilitate. However, the 
CMI - Attitude Scale is based on a masculine model of ca- 
reer development to measure changes from traditional vo- 
cational courses whose effectiveness and relevance for 
highschool females are critically doubted. Consequently, 
the Attitude Scale was included to determine if instruments 
designed to detect changes from a traditional vocational 


program would be sensitive and/or appropriate for innova- 
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tive programs dealing specifically with vocational con- 


cerns of females. 


Statistical Procedures 

First, as a check on the validity and stability of the 
15 measures employed, between pre and post-testing, a period 
of two months, a correlation matrix was computed for the 
total sample (see Appendix G ). 

Then, since the research design was pre-test - treat- 
ment - post-test with a control and experimental group, the 
differences between the pre and post scores for each mem- 
ber of both groups on all Brrective measures were deter- 
mined. The mean scores for the differences (hereafter 
referred to as the pre to post tests score means). were cal- 
culated for each measure. As there were 4 major dependent 
variables and 10 minor ones from POI subscales, the sta- 
tistical procedure best suited to the analyses was dotel- 
ling's 7, The multivariate technique of Hotelling's ag 
was chosen to control for Type I error of rejecting an 
hypothesis incorrectly. If 14 univariate tests of signifi- 
cance were carried out, there was an increased likelihood 
of rejecting an hypotheses whose difference was attributable 
only to chance. Hotelling's ai provided a method of testing 
the overall null hypotheses that the two populations from 
which the groups were sampled do not differ in their means 


on any of the "p" measures (Harris, 1975; Morrison, 1967). 
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The overall null hypotheses would be rejected if the F- 
ratio was significant at the accepted level of .05. Then 
univariate 't' tests would be conducted to determine which 
individual variables were most important at .05 level. 

The other statistical procedures used in this study, 
were for comparisons between the control and experimental 
groups' ranking of their tentative pianes Chi Square was 
used to test the hypotheses that rankings on the post- 
tests were independent of pre-testing rankings for each 
group. When the rankings did not change in pre to post 
testing, two scores were computed to test the hypotheses 
that there was no significant difference between the pro- 
portions of the experimental and control groups who answered 
in a certain manner. To reject the above hypotheses, a 


significance at the accepted level of .05 was required. 


Hypotheses 


In order to assess the value of the treatment program, 
the following statistical hypotheses were generated: 

Hypothesis #1: There will be no significant difference 
between the pre to post-tests score means of the experi- 


mental and control group on measures for Self-Actualization. 


Hypothesis #2: There will be no significant difference 
between the pre to post-tests score means of the experimen- 


tal and control group on the measure for Sex-role Stereo- 


typing. 
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Hypothesis #3: There will be no significant differ- 
ence between the pre to post-tests score means of the 
experimental and control group on the measure for Career 


Maturity. 


Treatment Program 


The actual treatment program was developed from the 
recommendations discussed in the conclusion of Chapter II. 
The girls were actively recruited by going to their classes 
and presenting them with minimal information concerning the 
program. The information was kept to a minimum because of 
the possible effects it may have on the pre-testing. The 
entire process took place within a group format which was 
set up to facilitate spontaneous interaction. The program 
ran over 6 weeks to give the girls an opportunity to inte- 
grate and assimilate the new ideas. The seven sessions are 
briefly summarized below and a more detailed description 
appears in Appendix A. 

Treatment Hours 1 and 2: The program began with an 
introductory and clarification session. Both the leader 
and the girls shared their career or work experiences, and 
expectations and goals for the program. Some statistics 


concerning women and work were discussed. 
Treatment Hours 3 to 6: The Life Planning Game pur- 


chased from the University Women's Club of Oakville Ontario 


was carried out. This simulation game offers players the 
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Opportunity to plan out the lives of real young women for 
a period of 10 years. During the process the participants 
tested their decision-making skills and explored a number 
of careers. It further granted an opportunity to experi- 
ence the financial realities of their decisions as well as 
to learn how unpredictable the labour market can be. They 
then dealt with marriage and unexpected events in both 
their careers and marriage. A fairly realistic picture of 
the labour market and marriage was presented to the girls 
throughout the game. Finally through role play, the girls 


learned their characters' true stories. 


Treatment Hours 7 and 8: The girls and leader dis- 
cussed their reaction to the Life Planning Game. At this 
time, each girl filled out a Holland's Self-Directed Search 
and discussed whether the findings were consistent with 


their personal evaluation. 


Treatment Hours 9 - 13: The girls listened to a panel 
of seven women, selected on the basis of their occupational 
choices, discuss their Teves! The women's general guide- 
line was to focus on their personal life (see Appendix F). 
Following the individual presentations, a spontaneous dis- 
cussion occurred between the women and girls. Topics such 
as marriage, children, careers, men's and their own expec- 
tations were covered. The panel was scheduled to run three 


hours but because of interest took approximately five. 
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Treatment Hours 14 and 15: The leader and the girls 
explored their reactions and conclusions to the panel. The 
primary focus was combining marriage and career. The girls 
talked freely about their families and friends' expecta- 


tions for. them. 


Treatment Hours 16 and 17: Two guest speakers from 
Alberta Manpower Counselling Centre spoke on career search, 
resumé writing, job application and interviews. The women 


distributed a number of handouts for the girls' reference. 


Treatment Hours 18 and 19: ‘The final session dealt 


mainly with the girls' personal concerns about seeking 
employment. The major focus was positive presentation of 
self despite their lack of work experience. Then, general 
comments concerning issues arising from the program were 
discussed. The program concluded with a film, "Women Want" 
by the National Film Board. It is a documentary which cov- 


ers many issues pertaining to women and employment. 
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CHAPTER IV 


RESULTS 


In Chapter IV, the results of the subjective evaluation 
of the treatment program will be presented first... Then the 
objective results will be demonstrated, along with some post- 


hoc analyses of the objective data. 


Participants' Evaluation of the Counselling Program 


Table l 


Subjective Evaluation of the Total 
Program. (N=12) 


Yes No Undecided 
Personally found program bene- 
ficial 10 iL i 
Recommend others take part itd al 
Like the program integrated into 
the regular school program 9 3 6) 


From Table 1, it can be seen that 10 of 12 participants 
felt the program had been of benefit to them personally. 
From their comments (see Appendix B), the personal benefits 
were grouped into three categories. For 5 members, their 


participation expanded both their knowledge of labour market 
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and themselves which helped them develop a more realistic 
outlook on the future. Six comments reflected that the 
program caused the girls to focus both on themselves and 
occupations, and consequently, aided their own career de- 
cisions. The remaining comments indicated that specific 
components of the program proved most useful to certain 
members. 

The one girl that did not perceive any benefit indi- 
cated that the information was repetitive of her career 
exploration and failed to help her with her own career 
choice. The undecided member felt that specific components 
were useful but that overall she did not experience the 
benefits she had expected. 

Eleven of the twelve girls found the program suffic- 
iently useful that they would recommend their peers take 
part in a similar experience. Nine of the girls viewed 
it as important enough to be incorporated into the regular 


school program. 


Participants' Evaluation of Components of Program 

Life Planning Game: The responses to the simulation 
game were quite variable. For seven girls the experience 
was either very worthwhile or worthwhile, but for four it 
was fun but of no benefit to their career development. 
From the comments, it appears that the game was beneficial 


for those who felt the experience prepared them for the 
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Table 2 


Participants' Evaluation of Components 
of Program (N=12) 


SSS_—_—SSSSSSSSSSSSSSSSSSSSSssssssssssss see 


Very Not 

Worth- Worth- Ade- Worth- Total 

while while quate while 
Life Planning 
Game 2 5 0) 4 tae 
Panel 9 2 0) 6) Lt 
Discussions 4 6 bud ) ds2 
Job Search 
Techniques 5 6 ¢) Ih 12 
Speakers 4 5 0 1 10 
Saatch eS 6 1 1 11 
Film uf 3 Z Al 7 


future and broadened thetr knowledge. However, if it re- 
mained solely a game and the experiences of the characters 
seemed foreign to participants' expectations for the future, 
the game was of no consequence. 

Panel: The panel of women stands out as a worthwhile 
experience for all eleven girls that attended. Nine of 
them ranked the panel as very worthwhile and the remaining 
two felt it was a worthwhile experience. From the response 
and comments concerning the panel, it seemed to have a sig- 


nificant impact on the girls. 
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Discussions: In the evaluation, ten girls felt the 
discussions were either very worthwhile or worthwhile. 
Two of the twelve girls found them adequate. 

Job Search Techniques: Learning about resume writing, 
job exploration, interviews and applications proved to be 
valuable to eleven of the twelve girls. In the general 
comments, a number of girls indicated that knowledge of 
these skills was of the greatest benefit to them. Only one 
girl felt she had all the necessary skills prior to the 


group. 


Speakers on Job Search Techniques and Exploration: 


Even though the topic was covered partially in other ses- 
sions, nine out of 10 girls who heard the speakers felt it 


worthwhile to cover the information more systematically. 


Holland's Self-Directed Search: Of the eleven girls 
who completed the Self-Directed Search, nine girls felt it 
was worthwhile. One viewed it as adequate experience while 


the remaining girl found it a waste of time. 


Film - "Women Want": The film was shown in the last 
session by which time attendance had fallen off due to 
other committments and pressure from teachers whose classes 
they had been miasing. Of the seven girls who saw the film 


only four found it worthwhile. 


Recommendations: Finally, the participants were asked 
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about things they would like to have added to the existing 
program. Some comments proved too general to be of prac- 
cical use. However, three girls desired more information 
concerning specific jobs. One girl suggested including a 
second panel of men discussing their feelings toward working 
women. Another wanted more AT ogee r on time while one girl 
would like more discussion with resource people. One 
Sorieht seuggeeted more focus on unexpected future events. 
The final comment stated that girls should spend some time 
at a place of employment for the occupations they are con- 


Sidering, to test out if it is really suitable. 


Listing of Future Plans. 


As the author was uncertain whether the chosen objec- 
tive measures would adequately assess the change in attitude 
attempted by the program, the girls in pre and post testing 
were asked to list in order of importance their future goals. 
When the pre and post lists were compared no consistent 
overall change was noted; however, to clarify these results 
the following information was compared. (See Table 3 on p56 ). 

The obs. ee =4,5 for control group indicated that 
their post-test ranking of education as their first choice 
was dependent on their pre-test ranking. However, there 
exists 95 chances out of 100 that the ranking of education 
as first choice in the post-test for the experimental 


group was not significantly related to their pre-test 
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Table 3 


Shifts in Education Rankings 


LS__ EEE SSS SS SSS ES eS a Se SSS SSS 


Experimental Group N=12 


Post-Test 
lst choice Not lst choice 
Pre-test lst choice S 0 
Not lst choice 4 5 


Critical sae 


Observed Or = 1.03 (using Yates‘ correction for continuity) 


Control Group lM&12 Post-Test 
. lst choice Not lst choice 
Pre-test lst choice 8 (@) 
Not lst choice 1 3 
2 


3.85 


Critical pom 


4.5* (using Yates' correction for continuity) 


Observed te 


* significant at .05 level 


ranking (obs. a =1.03). It may be inferred that the 
treatment program stimulated a greater concern for edu- 
cation for some members of the experimental group. How- 
ever, the result is not conclusive because of the ceiling 
placed on the control group due to their higher interest 


in further education on pre-testing occasion. 
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Table 4 
Marriage 
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Experimental Group  N=12 


Choice Not a choice 
Pre-test 9 3 
Post—-test 12 0) 
Control Group N=12 
Pre-test ii) 
Post—-test 12 


There was no noticable difference between the pre or 
post ranking of marriage for the control and experimental 
groups. The only visible trend was that in both groups, 
the girls who did not specify marriage on the pre-test 
listing did so on the post-test. All twenty-four girls by 
post-testing felt that they will marry within the next ten 
years. 

Table 5 


Number of Girls that Indicated a 
Specific Occupation 
a 
Experimental Grou N=12) 


——— 


Specific Non-Specific 
Pre-test LS) u 
Post-test 5 7 
Control Group (N12) 
Pre-test 4 8 
Post-test 4 8 
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Even though some members of the experimental group 
indicated the program facilitated their career choice, 
there was no change from pre to post testing in the number 
who specified a career in either group. There was no sig- 
nificant difference between the proportion of the experimen- 
tal and control group who specified a particular occupation, 
Since the obtained z score of .456 is substantially lower 


than the required z = 1.96. 


Table 6 


Number of Girls that were Considering 
Non-Traditional Occupations 


Experimental Group (N=12) 


Traditional Non-Traditional 
Pre-test ne? O 
Post—-test Te iL 
Control Group (N12) 
Pre-test Lal; ah 
Post-test | sed al 


sae a Sie 2 TR Shae cB ESD sn cP Ee ea a la DE ahs en 
Only 2 of the 24 girls, onein each group, indicated 

they were considering male dominated fields. However, it 

must be remembered that 15 girls did not specify any occu- 


pational choice. 
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Table 7 


Number of Girls that Indicated 
Career After Marriage 


Indication No Indication 
Experimental Group 
nN=12 
Pre-test 6) 12 
Post—test 1 del 
Control Group 
(n=12) 

Pre-test 2 10 
Post=-test 3 9 


There existed very slight differences between the pre. 
and post-testing of the experimental and control group on 
the dimension of indicating career after marriage. The ob- 
tained z score of 1.2 (p>.05) indicated there was no sig- 
nificant difference between the proportions in the two 
groups stating they would pursue their career after marriage. 
Unfortunately the format of the questionnaire did not spec- 
ifically ask if the girls mound continue their career during 
raising their family. Those who did stipulate career after 
marriage may have just assumed they would continue working. 
However, on the whole, their plans ended either with mar- 


riage or children. 
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Results from Objective Measures 


Table 8 


Pre - Post Correlations for the 4 Major 
Variables for the Total Sample 


CMI SEX Te £ 
CMI e196 - 244 ee oL/6 
SEX ~194 - 734* ood ~499* 
Ie acoo S22 -654*% 2091* 
A Pp STAs) ~968* 205" -804* 


* significant at .0l1 level 


As stated earlier, a correlation matrix was computed 
for all pre and post measures for the total sample (see 
Appendix G) to substantiate the validity and stability of 
the chosen measures. A complete analysis is beyond the 
scope of the present paper; however, Table 8 demonstrates 
the correlations between the four major variables in the 
pre and post-tests. Of significance is the fact that the 
pre-test measure for Time Competence correlates slightly 
higher with the post-test measure of Inner Direction Sup- 
port (.691) than with its own post-test results (.654). 
This result sheds some question on the stability of the 
Time Competence Measure over a two month duration. Caution 


must be taken in the interpretation of the correlations as 
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each sample group only consisted of 12 subjects. The sex 
Stereotype measure correlated significantly with Inner Sup- 
port Direction on the pre-pre test; post-post test and 
pre-post test eoerelacions? 

Pre to Post Tests Score Means: 

The experimental group demonstrated a smaller pre to 
post tests score mean increase on the measure for Career 
Maturity. However, when the individual scores for each 
group were compared, a difference between the groups in 
post-testing were apparent. In the control group, three 
subjects had no change, seven increased slightly and two 
decreased slightly on the post test. In the experimental 
group, all subjects showed some change with half increasing 
and the other half decreasing. Consequently the experi- 
mental group changed more but in both directions which 
meant their pre to post test score mean was lower than the 
control group. 

The pre to post tests score mean for the control 
group on sex-role stereotyping measure augmented slightly 
more than the experimental group's. On 9 out of 10 sub- 
scales of POI, the experimental group changed in the pre- 
dicted direction whereas the control group only increased 
on four of the subscales. Although the experimental group's 
pre to post tests score mean increased less than the con- 


trol group's on Time Competence, their pre to post test 
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Figure l 
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* For definitions of variables refer to 
Chapter III pp.34-46 


Pre to Post Tests Score Means on the 
4 Major Variables 
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* For definitions of variables refer to 
Chapter IT, p. 30. 


Pre to Post Tests Score Means on 10 
Subscale POI Variables 
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score means on Inner Direction Support incremented substan- 


tially more than the control. 
Table 9 


Hotelling's 7 Multivariate Analysis of Differences 
Between Pre to Post Tests Score Means for 
Experimental and Control Groups 


Hotelling m2 on: 2 DF1 DF2 F-Ratio Pp 


2 Variables 
Tc and I 3.547 2 21 1.69 2 


2 Variables 
CMI and Sex Leyes 23 21 BS 49 


10 Minor Variables 
in POI 21.574 10 a ig e275 - 34 


Hypotheses Testing: 
Although Hotelling's 7? determines if there exists a 


Significant difference between the means of both groups on 
all measures simultaneously, three Hotelling's 7? were nec-— 
essary in the present study. Since there were 14 variables 
and only 12 subjects in each group, there were insuffficient 
degrees of freedom for only one computation. Hypothesis #1 
was tested by two Hotelling's rT, The first analyzed the 

10 minor variables, and the second the 2 major variables. 


Hypotheses #2 and #3 were tested by a subsequent Hotelling's 


7, 


Hypothesis #1: There will be no significant difference 
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between the pre to post tests score means of the experimen- 
tal and control group on the measures for Self—Acutalization. 
Findings: When the Hotelling's 7 was computed for 10 minor 
variables, a F(10,13) =1.275 with p=.34 was established. 

The analysis of the major variables resulted in a F(2,21) = 
1.69 with p=.21. Therefore Hypothesis #1 was accepted as 
neither F's were significant at .05 level. 

Conclusion: No significant difference between the pre to 
post tests score means of the experimental and control 

group on the measures of Self-Actualization resulted from 


participation in the treatment program. 


Hypothesis #2: There will be no significant difference 
between the pre eed tests score means of the experimen- 
tal and control group on the measure for Sex-Role Stereo- 
typing. 

Hypothesis #3: There will be no significant difference 
between the pre to post tests score means of the experimen- 
tal and control group on the measure for Career Maturity. 
Findings: The Hotelling a performed with the results from 
Sex-Role Stereotyping and Career Maturity measures produced 
a F(2,21) = .733 with p = .49. Therefore, as the signifi- 
cance level was not equal to or less than .05, Hypotheses 
#2 and #3 were accepted. 

Conclusion: Involvement in the treatment program did not 


cause a significant increase in the pre to post tests score 
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means on the measures for Sex-Role Stereotyping and Career 


Maturity. 


Post Hoc Analysis of the Support Ratio and Time 
Ratio of POI 


For interpretative value, two ratios - Support and Time, 
were computed for each subject. In the following section, 
Since no significant differences were found between the con- 
trol and experimental groups on the dependent variables of 
Support and Time, the results were combined to form one 
group. 

Time Ratio: The time competent person is defined as 
someone who appears to live more fully in the here and now. 
This person is apparently able to join the past and future 
to the present in a meaningful continuity. In contrast the 
time incompetent person is unable to adequately discrimin- 
ate amongst past, future or present. Consequently the 
person is preoccupied with either the past or the future 
to such a degree that it inhibits living most productively 
in the present. Table 10 indicates where each subject fell 
on the post-test according to Shostrom's (1972) distri- 
bution. 

From Table 10, it can be seen that approximately 80% 
of the girls were in the non-self-actualized range, with 
another 12% in the normal range. Their Time Ratio's points 


out that 92% of the girls are time incompetent. They are 
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Table 10 


Time Competence Ratio - Post Tests 
Both Groups N=24 


Number Percent 
Self-Actualized Range 
si 2a chk Owk cond 2 8.33% 
Normal Range 
6 Otc O eS c0 3 12.50% 
Non-Self Actualized Range 
be2.9 Cole 19 79.17% 


Totals 24 100. 00% 


unable to adequately discriminate the past and the future 
from the present. Only 8% or 2 of the twenty-four girls 
are able to join the past and future to the present in such 
a fashion as to facilitate living primarily in the here 

and now. 

Tables 11 and 12 were constructed from Shostrom's 
(1972) key to determine if there exist any consistency 
amongst the girls on whether their time incompetent respon- 
ses are primarily present, past or future oriented. The 
following definitions are provided as a reference to the 
meaning of present, past or future oriented. 

A person who is past-oriented may be characterized 

by guilt, regret, remorse, blaming and resentments. 


The past-oriented person is still nibbling on the 
undigested memories and hurtsS:of the past. 
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A person who is future-oriented is an individual 
who lives with idealized goals, plans, expec- 
tations, predictions and fears. The future ori- 
ented person is the obsessive worrier who nibbles 
at the future. 


A present-oriented person is the individual whose 
past does not contribute to the present in a mean- 
ingful way and who has no future goals tied to 
present activities. This is a person who engages 
in meaningless activity and unreflective concen- 


tration. (Shostrom, 1972, p.16) 
Table 11 


Breakdown of Time Incompetent Responses 
Both Groups - Post-Test N=24 


Subject 2p ee Bet eS MG) gen nO eT Ouvgil DY 12 


Past 4 3 @) (@) 5 Z 3 0) 2 3 3 ali 
Future 3 4 4 4 3 3 3 4 2 4 
Present Ook (@) 0) 0 1 Tt 1 0) 2 1 @) 


Subject TS ho, 6 e/a Oreo. ZOKk Lx 22% (723% % 24% * 


Past i, 2 af 6) 3 5 4 3 @) Ak Le 6) 
Future 4 3 4 6 5 O 2 6) 3 O 0 3 
4 i O 6) 2 0 al 0 Al di O 


* - subjects that are normal range 
** — subjects in self-actualized range 


From the breakdown of time incompetent responses, two 
major categories account for the responses of nearly 75% of 
the girls. Forty-one percent of the 24 girls appear to be 
individuals who are preoccupied with either fears or ideal- 


ized hopes for the future. Another 33% seem to shift from 
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Table 12 


Number and Percent of Girls Whose Time Incompetence 
Ratio Fell in Following Categories 
Post-Test N=24 


Number Percent . 
Past 1 4.17 
Future 10 41.67 
Present 0) 0.00 
Past/Future 8 B3.03 
Past/Present Al 4.17 
Future/Present @) 0.00 
Future/Past/Present 2 8.33 
No Category 2 S235 


** Raw. score of one in any category was not counted 


regretting the past to worrying and speculating about the 
future. Eight percent or 2 girls fell into all three cate- 
gories. One girl was placed in the present/past category, 
indicating if she reflects at all, its generally concerned 
with her past. Another subject thinks primarily about the 
past when she is time incompetent. Only 2 or 8% of the 24 
girls made so few and diverse time incompetent responses, 
that they were not placed in any category. 

Support Ratio: 

Before examing the support ratio, it is important to 
understand the definitions of Inner and Other-—Directed Per- 


son used in this study. 
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The Inner-Directed Person. The inner-directed 
person appears to have incorporated a psychic 
'gyroscope' which is started by parental influ- 
ences and later on is further influenced by 
other authority figures. The inner-directed 
man goes through life apparently independent, 
but still obeying this internal piloting. The 
source of inner-direction seems to be implanted 
early in life and the direction is guided by a 
small number of principles. The source of dir- 
ection for the individual is inner in the sense 
that he is guided by internal motivations rather 
than external influences. This source of direc- 
tion becomes generalized as an inner core of 
principles and character traits. 


The Other-Directed Person. The other-directed 
person appears to have been motivated to develop 
a radar system to receive signals from a far 
wider circle than just his parents. The boundary 
between the familial authority and other. external 
authorities breaks down. The primary control feel- 
ing tends to be fear or anxiety of the fluctuating 
voices of school authorities or the peer group. 
There is a danger that the other-—directed person 
may become over-sensitive to 'others' opinions in 
matters of external conformity. Approval by others 
becomes for him the highest goal. Thus, all power 
is invested in the actual or imaginary, approving 
group. Manipulation in the form of pleasing others 
and insuring constant acceptance, becomes his pri- 
mary method of relating. Thus, it can be seen that 
the original feeling of fear can be transformed 
into an obsessive, insatiable need for affection or 
reassurance of being loved. 

(Shostrom; (197279. £7) 


Self-actualizing persons tend to be between the two 
extremes. They are other directed since they are to some 
degree sensitive to people's approval and love, but the 
source of their direction is essentially inner. As stated 
earlier, self-actualized persons seem to have liberated 


themselves from rigidly conforming to society's expecta- 
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tions (Shostrom, 1972). 

The support ratio determines the deqree an individual 
is inner and other directed. From the ranges provided by 
Shostrom (1972), Table 13 was constructed to determine the 
degree of inner and other directedness of the girls involved 


in the present study. 


Table 13 


Support Ratio - Post-Tests 
Both Groups N=24 


SSS SSS SS SS EE SSS SS SSS SSS EEE 


Number Percent 

Too Inner Directed 
alia lt eg er sto AW ao O 0.00 
Self Actualized Range 
125 47t0 L332 3 2.0 
Normal Range 
dbe26 to lees 2 4 16.67 
Non-Self Actualized Range 
Pe 2 Lato lO 29 17 10.83 

Total 24 100.00% 


Only 12.5% or three of the girls involved in this study 
fell within the self-actualized range. These three girls 
then appear to be the only ones in the sample group capable 
enough at present to transcend societal expectations. The 


remaining 87.5% were in the normal or non-self actualized 
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range which indicates they will probably conform to the 
expectations they perceive from others. 70.83% are very 
other-directed which seems to mean that much of their 
present energy goes to pleasing others and receiving con- 


stant acceptance. 


A. 
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CHAPTER V 
DISCUSSION AND IMPLICATIONS 


Initially in Chapter V, the three objectives for the 
counselling program stated in Chapter II will be discussed 
in light of the results presented in Chapter IV. The focus 
will then turn to the remaining two purposes of the present 
study. The components of existing counselling program will 
be discussed in order to make recommendations for improve- 
ments. The sensitivity and usefulness of the chosen mea- 
sures to the problems of contemporary women will then be 


dealt with. 


Discussion of Objectives 
Objective #1: The treatment group did not develop a 


significantly more flexible orientation toward life. How- 
ever a number of indicators lend support to the hypothesis 
that exposure to the counselling program began the process 
of change in life orientation for at least some members of 
the experimental group. It must be recognized that these 
indicators may be chance occurrences. Nevertheless the ex- 
perimental group did demonstrate an increase on 9 out of 10 
of the minor self-actualizing variables, whereas the con- 
trol only increased on four. On the major self-actualiz- 


ing scale which measured the girls' ability to rely on their 
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own inner values rather than other's expectations, the 
experimental group demonstrated a considerably greater 
increment than the control in-the appropriate direc - : 
tion, even though the result did not reach statistical 
significance (see Figure 1, p.62). Five of the girls 
commented that the program broadened their knowledge and 
outlook on the future, lent further support to the fact 
that the program may have initiated the process of re- 
evaluation of their values and decisions. It appears that 
some girls may have started the process of examination of 
their future plans in the direction of becoming more flex- 
ible, even though a significant change in life orientation 
did not occur for the total group on involvement in the 
program. 

Participation in the present program did not cause a 
sufficient increase in flexibility to enable the girls to 
broaden their self-concept. Consequently, the girls are 
probably still experiencing difficulty in integrating con- 
flicting expectations from others. Post hoc examination 
of the total samples' results of the Personal Orientation 
Inventory illuminated why the adopted program could not 
create change in such a short time span. Only three of the 
twenty-four girls possessed sufficient inner direction to 
be able to critically but openly examine the issues pre- 


sented in the program. Almquist (1974) stated that it is 
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a flexible orientation to life which appears to determine 
whether young women are receptive to the influences operating 
in their environment. Eighty-five percent of the girls 

were very dependent on external forces for their life dir- 
ection. As a group, they then needed to conform rigidly 

to their perceptions of society's and significant others' 
expectations. Therefore, whenever the program was incon- 
Sistent with their personal expectations, their life ori- 
entation seemed to interfere with their ability to examine 
the issues. 

The impact of the program appeared further limited 
because over 70% of the sample seemed to invest substantial 
energy into pleasing others, in order to gain their appro- 
val. The need for approval from significant others may 
account for the girls resistence to information concerning 
changes in women's roles. It appeared throughout the pro- 
gram, from the girls' comments and distortion of ideas, that 
the majority were threatened by the fact that women could 
possibly lead different ieyes Sener the more traditional fe- 
male life pattern. It seems conceivable from the limited 
demographic data and girls' statements, that changing their 
plans may mean the risk of losing approval from their family, 
peers and significant males in their lives. Perceived ex- 
pectations from males have been proven to limit the career 
aspirations of young women (Hawley, 1971, 1972; Komarovsky, 


1973). Research also demonstrates that young women with 
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high career aspirations come from families whose fathers 
are more highly educated and whose mothers have a greater 
career commitment than the present sample group (Vetter, 
1973). However, it must be remembered that the girls in- 
volved in the present study need special guidance more than 
upper class girls who may prove more open to the ideas 
(Tiedt; 1972). 

Another assumed impediment to the impact of the pro- 
gram was that approximately 90% of the sample were unable 
to adequately discriminate the past and the future from the 
present in order to live most fully in the here and now. 
Almost 75% of the girls were preoccupied with speculating 
on an idealized future of varying degrees which may have 
further retarded their acknowledgement of the changing 
roles of women. As the program suggested that they make 
changes in their decisions now, it appears many girls could 
dismiss this because their dreams for the future were 
different from the picture being presented to them. 

In conclusion, the post-hoc analysis presents a new 
consideration. Is it better for counsellors to invest 
their energy into programs for giris who already possess 
the necessary flexibility to be receptive to the informa- 
tion, or attempt to devise means to aid those most resistent 
to change, but most in need of an experience that will help 


them develop the flexibility to be open to the changes in 
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their environment? The girls involved in the present 
study appear to be the very segment of young women who 
need specialized guidance, or they will be unprepared for 
the future. However, the indications are that some of 

the experimental group members may have been re-evaluating 
their life orientation. Therefore, expansion, refinement, 
and new techniques may in fact facilitate a more flexible 
orientation for girls comparable to those in the present 
study. The process of enlarging the self-concept to inte- 


grate conflicting expectations may then take place. 


Objective #2: The members of the treatment program 
did not significantly resolve their sex-role conflict so 
they they were freer to explore diverse occupations. From 
the statistical analysis, not only was the change attribu- 
table to chance but the pre to post tests mean score was 
higher for the control than for the experimental group. 
This result seems quite consistent in light of the preced- 
ing discussion that the girls involved were not flexible 
enough to be receptive to the information but the experi- 
mental group also invested a good deal of energy in dismis- 
sing the alternatives presented. Also the fact, that the 
one member of the experimental group who was in the self- 
actualizing range, was the one experimental member who was 
considering a male dominated career at the conclusion of 


the program, provides further support that the girls' rig- 
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idity hindered their resolution of their sex-role conflict. 
However, a more detailed discussion of the lack of 
resolution of the sex-role conflict is warranted in order 
to better understand the process and to better prepare 
those who choose to pursue vocational counselling with 
females. First, Richardson (1974a) and Wolken (1972) 
determined that there are two separate career orientations 
besides the traditional homemaker. Career oriented women 
are highly career motivated, and their careers are per- 
ceived as central to their adult life. Work-oriented women 
place a high value on both career and marriage-family re- 
Sponsibilities. Since, work-oriented women are more simi- 
lar in work values to homemakers than career-oriented women, 
they generally limit their occupational aspirations to stere- 
otypic fields. However, even though the girls, by the very 
fact of their volunteer participation in the program demon- 
strated they were cognizant of the necessity for career de- 
cisions, their reactions made them appear less career com- 
mitted than work-oriented women. Since they seemed unable 
to accept the combining of a career with motherhood, the 
girls in this study seemed most similar to homemakers. It 
is not the contention of this thesis to place a negative 
value on the homemaker, however, the reality is that, at 
the most, two of the twelve girls involved in the present 


study, will have the option of remaining home with their 
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children through their complete childhood. Ten girls will 
presumably end up working in jobs they felt would be sat- 

isfying for 5 to 10 years for up to 25-35 years because of 
financial and social pressures they refused to acknowledge. 

Returning to Jordaan's (1963) statement that deep 
rooted societal conflict may impede exploratory occupational 
behaviour, the results of this study become more understand- 
able. As the girls were very low in flexibility, their 
general responses to new alternatives were discernably de- 
fensive and reactionary. When alternative life styles and 
non-traditional careers were presented, the girls were un- 
able to consider them because they had previously dismissed 
the ideas. In the leader's opinion, the girls fielt women 
were capable of achieving, but only at the expense of their 
role as mothers. Consequently, the girls chose to conform 
to traditional homemaker rales and to choose only accepted 
female occupations. Again, the problem is not their confor- 
mity per se, but the fact that what they are conforming to 
may not be a real option in the future. 

The present study relied heavily on role models to 
demonstrate that home-career conflicts can be resolved sat-— 
isfactorily through methods which increase occupational 
aspirations. The reliance on role models was made on the 
evidence that observational learning enables individuals to 


acquire complex, integrated patterns of behaviour without 
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tedious trial and error learning (Bandura, 1977). Although 
the girls stated they valued the exposure to the role 
models and the entire program, they verbally rejected the 
alternatives. The girls insisted that exposure supported 
their position that a high level career, and family cannot 
be satisfactorily combined and; therefore, increased occu- 
pational aspirations were detrimental to their life goals. 
A further examination of Bandura's social learning theory 
explains the girls' reactions. 

The experimental group could not be influenced very 
much by role models that they did not understand. Because 
of their refusal to let go of the out-dated view of women, 
they never fully comprehended that alternatives of role 
models were relevant to them. The girls seemed not to rea- 
lize that some of the models too had envisioned they would 
be traditional homemakers, but due to circumstances now 
common to the majority of women, their dreams had failed to 
unfold as they had hoped. The role models who were aware 
that reality had changed prior to their marriages seemed 
very unacceptable to the girls unless the women had also 
decided not to have children. The girls were also unable 
to recognize, that by holding on to their views they were 
remaining victims of a cultural lag. Acceptance of women's 
changing roles and alternatives presented, seemed both per- 


sonally and socially unfavourable to the girls. The advan- 
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tages of financial security and independence presented by 
the models seemed foreign to the girls' personal percep- 
tions of their future life styles. The risk of becoming 
more career committed appeared to be loss of approval, 

so much needed by the participants, from significant 
others. "If apprehensive individuals do not fully trust 
what they are told, they will continue to behave in 
accordance with expectations rather than risk painful con- 
sequences" (Bandura, 1977, p. 33). 

However, Bandura's social learning theory includes the 
possibility that the message and techniques pertaining to 
integrating increased occupational aspirations into a 
women's role may be expressed by girls at a later date. 

"In case of performance preference, modeled judgements are 
learned but not expressed because they are personally or 
socially disfavoured" (Bandura, 1977, p. 46). Consequently, 
if the present trend of combining the dual roles does mean 
these girls will work and raise their families, the ideas 
and alternatives in career choice and life styles presented 
may eventually be integrated into the participants' life 
styles. They may increase Cnetrooceupaciogs| aspirations 
and explore diverse careers, once personal circumstances 
establish that the reward will be greater than continuing 
with their present life plans. Unfortunately, by the time 


this realization does occur, circumstances such as children 
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to care for may hinder their new found need for career 
aspirations. 

There existed one concrete indication that participants 
may integrate the role models' alternatives in their future 
life style. There was a significant increase in post—-testing 
of the number of girls in the treatment group who were con- 
Sidering further education. First, if the girls do pursue 
further education or training before marriage, as their 
responses indicated, then a long term effect of the program 
may be that, if their dreams do not materialize they will 
in fact be better prepared to cope with the new circumstances, 
Secondly, research demonstrates that the pursuit of higher 
level occupations is very dependent on the people that young 
women come in Rontace with during further education (Almquist, 
1974). The girls then may meet role-models during their 
education teers consistent with the information presented 
in the program, and the combination may prompt the girls to 
better prepare themselves for the future. As the program 
did bring many of these issues within the conscious awareness 
of the girls, people ney meet may help trigger the realiz-— 
ation that they too can and must invest more energy in their 
careers without sacrificing their roles as mothers. However, 
now the discussion has gone full circle since it appears that 
it is a flexible orientation to life that will determine the 


impact future people have on the girls. Therefore, the dis- 
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cussion returns to the two considerations presented earlier. 
Again counsellors and researchers are faced iwith the question 
of how to develop a flexible orientation to life so that 
young women can become more open to the new influences 


operating in their environment. 


Objective #3: The girls involved in the counselling 
program found it personally worthwhile and enjoyable. Ten 
of the twelve girls involved perceived the program as per- 
sonally bnenficial for three major reasons stated in Chap- 
ter IV. Also, most of the girls would like to see a similar 
program incorporated into the regular school curriculum and 
have their friends take part. The implication of meeting 
objective #3 is that regardless of the calibre and statis- 
tical results, a program that does not appeal to its target 
group will be doomed to failure prior to its initiation. 
Since this.program spent a good deal of time confronting 
the girls' beliefs, which appeared to result in resistance 
at times, it is crucial to know the program was meeting 
some needs of the eee! Having substantiated objec- 
tive #3, and because of the initial large number of inter- 
ested students, the option of improving the program to 
facilitate the attitudinal change remains viable and neces-=- 


sary. 
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Discussion of the Components of the Counselling Program 


The following more-in-depth discussion and recommen- 
dations for the existing program seems imperative, as the 
need established in Chapter I may not diminish unless the 
first two objectives are eventually met. The following 
section is based on the girls' subjective evaluation of the 


segments and leader's perceptions. 


Life Planning Game 


The participants interpretation of the Life Planning 
Game proved quite variable. Two thirds of the girls felt 
the simulation game exposed them to situations they had not 
previously considered, yet may have to face. However, to 
nearly one third of the group the experience seemed to have 
no bearing on their expectations for the future. "It was 
very interesting but not worthwhile. I could not relate to 
any of the model characters or their situations." Shield's 
(1974) statement that some highschool girls often resist 
realistic knowledge that is contrary to their idealized 
hopes for the future may account for the variability. 

In conclusion, the Life Planning Game did exemplify as 
realistically as possible, the necessity for adequate. life 
planning. It does though, at times, focus on some harsh 
realities - marriage break-ups and ends of dreams. However, 
the game also offers a chance to overcome these situations 


which do affect most women's lives at some point in time. 
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For those open to the implications the simulation game 
established the need for adequate vocational planning. 
However, the leader needs to be sensitive to those in the 
group who cannot relate the situations to their own lives 
and help them develop the awareness that these situations 
are not isolated to a few women, but could happen to anyone 
if they are unprepared. Facilitators though, must accept 
that some girls will continue to resist information that 
is inconsistent with their dreams. Therefore in hopes of 
reaching more girls, the simulation game would be most ef- 
fective, remaining a component of a more in-depth program. 
The girls who fail to understand the significance, may do 


so through other methods. 


Panel 

From the response on the evaluation form and the dis- 
cussions, the panel had a substantial impact on all the 
participants. Considerable excitement and positive comments 
were made during and after the panel. However , the nature 
of the effect of the panel was somewhat different than was 
expected. A comment by one girl sheds light on the type 
of impact the panel created. "I wish more of the women on_ 
the panel had a more active family life and I wish the 
single women wouldn't have come out so much." Another girl 
stated it was frightening to her as she planned to marry 


next year and all the young marriages on the panel had failed. 
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Consequently, this young woman never returned to the group. 
Again, the resistance to reality surfaced since the women 
were quite representative of marriages that do fail. The 
women generally seemed pleased with their careers and accom-— 
plishments rather than bitter or unhappy. 

In the follow-up session, the general resistance to 
reality arose clearly. The girls seemed to have distorted 
the information presented to them by deciding that the 
marriages of three panelists failed because of their career 
commitments, However, the three intact marriages were the 
women who had strong career commitments prior to marriage 
while the three divorced women only entered their careers 
after their marriages dissolved. Even reviewing the life 
Stages of the women did not seem to clarify this. The girls 
latched onto information that supported their premise that 
a woman cannot be both a career person and a mother. One 
panel member stated at times she doubts that she is either 
a good mother, wife or student because of the demands on 
her time. The girls picked is on this statement but appeared 
not to hear the conclusion, that the panelist realized when 
she gave her chaices more thought that only through combining 
the roles does she really achieve satisfaction. The pan- 
elist invested much of her energy that afternoon in clari- 
fying this statement, to no avail. Another panelist stated 


she had chosen not to have children because of her career 
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commitment. The girls took this one statement as proof that 
their stance (that working mothers are inadequate ) was true. 
The rest of the women's statement of personal satisfaction 
and well-developed children, because of their career commit- 
ment went unrecognized. Even though the girls acknowledged 
the shortcomings and frustrations built into the role of 
being solely a homemaker, they generally agreed that they 
would just have to do better than their own mothers. 

In conclusion, the panel made a great impact on the 
girls and brought to the forefront a number of crucial 
issues. However, in the leader's opinion, the girls dis- 
torted and selectively picked out information to support: 
their beliefs rather than exploring alternatives. Asa 
leader, this situation proved difficult to effectively han- 
dle as the girls seemed only able to express their feelings 
and notable to enine inconsistencies or alternatives. 
Consequently, as the girls were resistant, the leader chose 
not to confront their beliefs too firmly or directly, as it 
was feared that this may cause the expression of feelings 
to be stifled rather than promoting growth. In another 
situation, with more time, the panel should serve as a 
means of opening up topics and then the girls could actively 
investigate the topics by researching facts and interviewing 


a variety of women. 
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Discussions 

Generally, the participants found the discussions 
wothwhile. However, one girl commented that, "the discus- 
sions were poor due to general lack of participation and 
the group was not closely knit enough." The discussion 
time was a very valuable component of this program, but a 
number of factors give validity to this girl's comment. 
Although at times the discussions seemed to progress well 
and have adequate involvement, too much of the responsi- 
bility remained with the leader. Activities were planned 
with the least amount of preparation by the girls, as they 
were volunteers who were fitting the program into very 
busy schedules. Therefore, when issues arose in which fur- 
ther exploration by the girls would have promoted more in 
depth discussion, the process remained rather superficial 
Since the girls did not have the resources to really analyze 
the topics. Under the restraints of the present program, 
the girls remained passive recipients of information rather 
than active investigators. 

The discussions were further handicapped by irregularity 
of attendance. Due to other commitments and pressures by 
teachers, the girls missed sessions or parts of them. Con- 
sequently, the group never became as close as was hoped, 
which hindered the process. 


On many occasions the leader felt the need for another 
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counsellor. A second facilitator would have had different 
approaches and perspectives to stimulate discussions. With 
only one leader, the person's time is constantly filled with 
interacting with active group members and she is unable to 
take the time to evaluate the entire process. Consequently, 
new approaches to the topics are limited and some of the 
more reserved members are left out. Co-counselling would 
give each leader someone to share the outcome of the indi- 
vidual sessions with and then together they could devise 


new methods tailored to the needs of members of the group. 


Job Search Techniques 

Evaluation of the job search techniques indicated that 
these Grade 12 girls needed and wanted specific skills that 
can be utilized in their job searches. Although job search 
skills were not the primary focus of the program, they tended 
to give the girls both increased confidence and skills. The 
results suggested this component should be incorporated into 
an expanded program. Some girls expressed a desire for more 
preparation than occurred in the existing program. If addi- 
tional time was available, the participants could simulate 
job interviews, preferably with these being videotaped. Feed- 
back from the group and videotape could help the girls feel 
more confident in their presentation of themselves. 

Holland's Self Directed Search 


The participants evaluation of the usefulness of Holland's 
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Self-Directed Search indicates that even at grade 12, many 
girls are uncertain about their interests and abilities. 
The girls tended to use this information only in relation 
to stereotypic occupations that they were considering. 
However, since the program wants to facilitate exploration 
of male dominated careers, in an expanded version, the girls 
could be encouraged to Le tenee primarily male fields. Fol- 
lowing Morris' (1975) suggestion, each girl could choose 
three non-traditional occupations that incorporate their 
abilities Bee interest, to explore in-depth. If time per- 
mits, the girls could visit people in these occupations to 
determine whether a woman can achieve satisfaction in these 
fields. At this point, following the suggestion of one of 
the participants, the girls could also visit someone in the 
occupation they are considering to make sure they have a 
realistic: picture ick At. 

Film 

The response to the film "Women Want" was again vari- 
able. However, the film also confronts the girls' belief 
that the future will automatically be fair and ideal. There- 
fore, the negative responses may be another sign of the 
girls' resistance to change. The film may have also been 
a little too sophisticated for an audience this age. Films 
are a means of concisely presenting information concerning 


stereotyping and should remain a component of the program. 
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In summary, the girls' responses to the components of 
the program and the total program were quite positive. The 
preceding discussion elaborated on the results of the sub- 
jective evaluation as well as the girls' reactions during 
the sessions. From these two sources, it is concluded that 
the program was a satisfactory beginning to the process of 
change. The existing program brought many of the issues 
discussed in Chapter II to the forefront but was not in- 
tensive enough to create the change hoped for. Two of the 
greatest handicaps to the program were time limitations 
and situational variables. A program approximately twenty 
hours in duration was insufficient time to facilitate 
attitudinal growth. The process was further hindered by 
the fact that the group was volunteer and attendance meant 
missing classes and other commitments. In the author's 
opinion, schools need to sanction career and self-explor- 
ation by integrating them into the established curriculum 
with equal stress as more traditional subjects. This 
position is strengthened by the fact that three-quarters. 
of the girls involved would also like a similar program 
incorporated into the school system. If this is accomplished, 
dcnocimecunsel iets will be able to integrate the preceding 
recommendations into a aregr aa 

Succintly, A second experimental program, a half term 


in length, should be conducted to provide more concrete 
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evidence of the program's success. To ensure the commitment 
of the participants is strong enough to allow them to be- 
come active rather than passive recipients, this experimental 
program should be incorporated into the school curriculum. 
Then, assignments and reading materials could be easily 
added. Two facilitators would further enhance the program. 
One last recommendation is that each counsellor have at 
least two individual sessions with the members, preferably 
at beginning and middle of the program. The one to one 
counselling may provide the much needed affective component 
necessary to facilitate attitudinal change and also may 
help lessen the girl's defenses toward the changing role of 
women. Individual sessions will allow for modification in 
group process so that each program is better geared for the 


particular members involved. 


Sensitivity of Chosen Measures to the Problems of 


Contemporary Women 
Career Maturity Inventory - Attitude Scale: The Career 


Maturity Inventory - Attitude Scale was utilized primarily 
because it was developed to measure the impact of career 
education on students. When insignificant results occurred 
in this study and since the second purpose of the study was 
to draw some conclusions on whether measures used were 
sensitive to vocational needs of contemporary young women, 


research using the CMI- Attitude Scale in short-term inno- 
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vative counselling programs were examined. 

Although Flake et al, (1975) determined that the total 
scores of Attitude and Self-Appraisal scale showed signifi- 
cant changes after short-term counselling with grade nine 
career immature students, the change in Attitude Scale 
alone was insignificant. In Swails (1974) study with male 
and female grade nine students, no significant change occur- 
red in Attitude and Competence Scale of CMI when the treat- 
ment program consisted of the Life Career Game, modeling and 
relationship counselling. Groom (1975) concluded that if 
the simulation, Life Career Game did affect the vocational 
development of subjects, the instrument used, CMI was not 
an affective measure to detect the differences. Conversely, 
if CMI accurately assesses career development, the simu- 
lation game was not an effective method to increase career 
maturity. McMillan (1977) found no significant difference 
on CMI - Attitude Scale between the pre and post-tests for 
his treatment group which took part in the Career Explor- 
ation Project. | 

The implication is that CMI - Attitude Scale may not 
be an effective measure for change created by innovative 
Career programs run over short periods of time. In the 
present study this may be especially true because the theo- 
retical and empirical basis of CMI is masculine which infers 


it may not measure vital behaviours and attitudes of women 
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Richardson, 1974b). The results of CMI - Attitude Scale had 
very limited interpretative value in the present study be- 
cause it did not deal directly with issues involved. In 
conclusion the CMI- Attitude scale may not be sensitive 
enough to unique female vocational concerns to show a sig- 
nificant increase over a two month period. As the other 
measures were insignificant as well in the present study, 


only further research will substantiate this conclusion. 


Sex-Role Questionnaire 

Although the theoretical basis of the Sex-Role Ques- 
tionnaire was consistent with the purpose of the present 
study, its usage proved to be of limited value when results 
turned out to be insignificant. Since the scale was devel- 
oped to detect changes in attitude, when no change occurred 
it was impossible to understand clearly why this happened. 
The question of whether no change occurred because partici- 
pants had satisfactorily resolved their sex-role conflict 
prior to the sessions or because the program was ineffective 
in changing such a deep-seated conflict was unanswerable 
from the data. Consequently, inferences were made on degree 
of resolution of sex-role conflict by the girls' responses 
during the program, rather than by comparing them to a popu- 
lation that had in fact demonstrated resolution of the home- 
career conflict. 


Also the girls' comments during the administration of 
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the test, suggested that at least some of them were test- 
wise. With so much publicity surrounding sex-roles, the 
girls seemed to know even on this scale, what were the 
appropriate, socially desirable rankings. Generally, it 
appeared that the girls had incorporated the socially de- 
Sirable male and female attributes in their responses on 
the Sex-Role Questionnaire. From their verbal reactions 
during the program it seemed inconceivable that they had 
accomplished this for themselves. Their reactions to the 
panel and Life Planning Game suggested that they were 
limiting their career aspirations because they were unable 
to integrate satisfactorily career-home roles. Their ex- 
pressed feelings suggested the roles were incompatible to 
them. 

In hindsight, career salience or orientation would 
be a much more appropriate and useful measure of resolution 
of the sex-role conflict. Career orientation includes such 
variables as extent of work in life plans, role values, | 
desire to work, educational aspiration, field of occupation- 
al choice, level of occupational choice, certainty, and work 
values (Richardson, 1974a). In future research, an increase 
in career. commitment would infer that the resolution of 
sex-role conflict was occurring. If, as in the present 
study, change does not occur, vital data will be available 


to facilitate understanding of the participant's actual 
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career commitments rather than inferring it from their 


reaction to the program. 


Personal Orientation Inventory 


The POI proved to be a very valuable measure of both 
the overall impact of the program and the limitations of 
the program due to the characteristics of the participants. 
The scale provided information on why the girls would not 
significantly change from involvement in a 20 hour program. 
It also explained why many of the girls' responses to seg- 
ments of the program were so reactionary. Their self- 
actualizing score indicated that as a group the partici- 
pants would have great difficulty resisting social pressure 
and expectations; regardless of whether their perceived 
expectations were based on out-dated information. 

However, as the Time Competence Scale pre-test results 
correlated more with Inner Direction Support Scale on post- 
tests, than its own post-test results, further research 
on a larger sample is needed to determine the stability of 
this measure over a short time period. 

In future research, the POI, especially Inner Direc- 
tion Support Scale, appears to be both a useful and sensi- 
tive measure for two purposes. Using the POI as pre-post 
measure seems to be a legitimate way of determining whether 
the newly devised program meet their global objectives. 


Also as a screening device, the POI may determine if only 
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girls at certain levels of self-actualization are flexible 


enough to be influenced by the program. 
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CHAPTER VI 


SUMMARY AND RECOMMENDATIONS 


Summary 


Statistics demonstrate that women are the fastest grow- 
ing component of the labour force and in ensuing decades the 
vast majority of women will combine marriage and family with 
a full-time career. Although the percentage of women in the 
labour market has drastically increased, women as a group 
are failing to receive the reward and status their numbers 
and length of employment warrant. Since highschool girls 
appear no better prepared for their careers than women 
thirty years ago, the indications are that women will re- 
main underemployed. However, career development programs 
for girls initiated in highschool may rectify this situation. 

Women's life and career patterns differ sufficiently 
from men's to warrant a separate vocational theory and coun- 
selling programs. The three major barriers to women's car- 
eer aspirations within our culture are self-concept, sex- 
role conflict and lack of appropriate role models. A vo- 
cational counselling program for girls should then deal with 
these barriers. Several methods have been developed to 


eliminate the barriers, through group counselling. 
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From the evidence presented, a vocational counselling 
program was developed, and measures to evaluate its effect 
were chosen for use in the present study. Twelve Lee rd 
highschool girls participated in the program for six weeks. 
An additional twelve girls served as a control group. 

From the analysis of the results of pre and post-test- 
ing it was determined that the treatment group did not be- 
come significantly more self-actualizing because of their 
involvement in the program. However, there were indica- 
tions that some girls had begun the process of re-evalu- 
ating their life orientation. On the whole the sample 
group appeared too rigid to incorporate the experiences 
and ideas presented to them in the program, into their 
self-concepts. Consequently, the girls were unable to 
resolve their sex-role conflict and then could not adequate- 
ly explore diverse occupations. The possibility was consid- 
ered that when the girls actually experience the necessity 
to work while raising their families, they may be more 
prepared to resolve their home-career conflict because of 
their Have Wemene in the program. Eventual increase in 
occupational aspirations depends significantly on whether 
the girls become sufficiently flexible to be responsive to 
their environmental influences. 

One implication was, that more affective counselling 
techniques need to be incorporated into the group process 


to facilitate more openness to change. The alternative im- 
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plication was that only self-actualized participants will 
be able to resolve their sex-role conflict through involve- 
ment in programs similar to the one adopted in this study. 

The girls involved in the present program did find it 
worthwhile. This result was particularly important because 
in many parts of the program the girls seemed threatened, and 
yet they still found it beneficial and would recommend it 
to others. This implies that other girls may also appreci- 
ate the experience, and with revisions the program may help 
them increase their flexibility and resolve their sex-role 
eSne Tice: 

From examination of the components of the program it 
was concluded that the program could be expanded and im- 
proved in order to eventually meet the course objectives. 
The final conclusion was that the Personal Orientation In- 
ventory proved to be a satisfactory and sensitive measure 
in this study. Both Sex-Role Questionnaire and Career 
Maturity - Attitude Scale provided limited information and 
seemed to be inadequate measures for the purpose of this 


study. 


Recommendations 


Program Improvements For Future Research 


1. The adopted program should be expanded in duration 
to at least twice its present length and preferably to the 


equivalent of a half course. 
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2. The expanded program should be incorporated into 
the regular school curriculum. 

3. Assignments and readings should be added for 
the purpose of making the participants more active and in- 
volved in the process. 

4, Two group leaders should facilitate the new pro- 
gram while placing more responsibility on the participants 
for activities in the group. 

5. More exposure to non-traditional occupations must 
be incorporated, with the members exploring them in depth. 

6. The program should promote more personal inter- 
action with role models. 

7. There should be more stress on the affective com- 
ponent to facilitate more personal growth. 

8. Individual counselling sessions with the leaders 


should further aid personal growth. 


Further Evaluation Research 

1. The Personal Orientation Inventory should be used 
to assess the self-actualization level of the participants 
prior to involvement in the program. Then the control and 
experimental groups should be comprised of equal number of 
girls at the 3 major self-actualizing levels to investigate 
if flexibility does determine the impact of the program on 
resolution of home-career conflict. 


2. The Personal Orientation Inventory should also be 
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as post-test measure to determine if the revised program 
can meet the objective of increasing girls openness to 
change. 

3. A career orientation or salience measure should be 
substituted for the Sex-Role Questionnaire used in this 
study to determine change in home-career conflict. 

4. Further research should continue to use the Career 
Maturity Inventory - Attitude Scale to determine the val- 
idity of the conclusion of this study that it is not a sen- 
Sitive measure for change created by an innovative female 
counselling program. 

5. With the modifications suggested, similar research 
Should be carried out with a variety of sample groups to 


determine the role played by demographic variables. 
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APPENDIX A 


VOCATIONAL COUNSELLING PROGRAM 


SESSION ONE —- Introduction 


Purpose: To clarify the nature of the program since it 
deals with lifestyles and attitudes - integration of person- 
al life and career - rather than solely occupational explor- 
ation. 


To expediate self-exploration and mutual sharing 
among the girls and leader. 


To begin to provide realistic information con- 
cerning the labour market and women. 


Time Required: 2 hours 


Preparation: An outline of the program is required to clari- 
fy and to stipulate all the separate activities. Then up to 
date statistics concerning women in the labour force was 
collected. Since Alberta does not yet tabulate current fig- 
ures, statistics can be obtained through Women's Bureau, 
Federal Department of Labour; Ontario Women's Bureau and 
Task Force of the Status of Women in Alberta Labour Force. 


Finally the facilitator must take the time to examine 
her own life and decide on relevant experiences to share 
with the group. To guide preparation of onds life story 
the leader must consider herself a role model, who valued 
her career and had through a number of stages reasonably 
integrated this with her personal life. Secondly, by sharing 
ones struggles as well as successes with the group, the lea- 
der hopes to develop an atmosphere for mutual sharing of 
concerns while presenting the girls with methods of handling 
problems they may be struggling with. The leader chose to 
begin her life story at about the group's age. 


Procedure: Course outlines are distributed and introductions 
made. Everyone should share something minor about themselves 
so that names are more easily remembered. If the members 

are completely new to each other name tags may be beneficial. 


Next the leader shares her life experiences with the 
group and then presents a few introductory statistics on 
women in the labour force. Clarification of the leader's 
expectations for the group can be discussed. 
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The girls are then broken into small groups of three 
or four to exchange their experiences, the reason they 
chose to attend and their expectations for the group. The 
facilitator circulates and joins each group to solicit 
each girls comments individually. 


The group ends with a clarification of the outline and 
Specifically the next meeting's activity. 


SESSION TWO - Life Planning Game 


Purpose: The Life Planning simulation is designed to enable 
girls to develop realistic approaches to planning their 
future lives by offering players the opportunity to plan 

out the lives of real young women for a period of ten years. 


To enlarge the girls' concept and understanding 
of marriage and the labour force. 


To have each girl explore a number of occupations. 


To have everyone experience some of the unexpec- 
ted but realistic events that influences ones life plans. 


Time Required: 4 to 5 hours (This game can be run in 5 one 
hour sessions rather than as one unit). 


Preparation: The Life Planning Kit can be purchased from 
Oakville University Women's Club. A leader's guide, a 
student's work book and instructions for assembling the 
materials are included. Assembling the kit requires a min- 
imum of three evenings. A small career library with non- 
sexist and/or female-specific vocational material needs to 
be collected. A list of the current program's resources 

are included at the end of the section. Collecting material 
can require considerable time. and foresight. 


Next a co-counsellor should be recruited as one per- 
son will have difficulty keeping all the girls involved and 
moving through the steps. The leaders need to spend a few 
evenings learning the stories of the six characters and 
the steps of the game. Preparation time for the game is 
lengthy and should be done well in advance if things are 
going to progress smoothly. 


Procedure: The kit provides a detailed description of the 
process. Since the Life Planning Game was run as one unit 
rather than five, the introductory session was amalgamated 
into the second session eliminating repetition. Briefly the 
procedure is as follows: 


One leader presents the statistics on women in the 
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labour force and discusses the implications for the 
girls in the group. 


Each facilitator tebls the story of three characters 
in the game. 


The members then choose partners and the pairs select 
the character whose life they would like to plan and 
each pair receives a work book. During the remainder 
of the game the facilitators circulate to clarify pro- 
cedures and discuss various decisions. 


The girls then answer some general questions concern- 
ing their character and fill out a Career Readiness 
Checklist. The checklist is tabulated and the charac- 
ter's greatest interests and abilities are compared to 
Vocational Classification Chart. 


The girls then choose three occupations to explore for 
their characters. They then go to the career library 
and determine the following things for each career: 
Education and Training; Special Qualifications; Ways 
to Enter the Field; Chance of Advancement; Earnings; 
Supply and Demand. From this information they make an 
initial career choice. 


Next, job applications are filled in and the wheel of 
fortune is spun to determine if the character gets the 
tiob she desires. Once employed, the girls fill ina 
budget sheet determined by the type of job their char- 
acter has. 


The wheel of fortune is spun again to determine if the 
character marries and if so, her husband's occupation. 


From this information they determine if the couple can 
afford to have children. 


Finally at 28 they spin the wheel twice to determine 
if any unexpected events happen in her marriage and 
afeley 


The session ends with 6 girls role playing the true 
story of the characters. 
SESSION THREE - Discussion and Holland's Self Directed Search 


Purpose: To discuss impressions and concerns that arose from 
the Life Planning Game. 
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To facilitate sharing of ideas and to relate the sim- 
ulation experience to the girls own lives. 


To have the girls focus on their own abilities and 
interests. 


Time Required: 2 hours 


Preparation: The facilitator notes some of the responses 
and reactions of the girls during the Life Planning Game 
to utilize as discussion points. The leader familiarizes- 
herself with Hollands Self-Directed Search and occupational 
reference books and then obtain copies for the girls. 


Procedure: In an unstructured and informal manner, the 
group discusses their reaction to the Life Planning Game. 
The facilitator provides discussion areas if necessary, 
Clarifies the girls' opinions and feelings and comments on 
inconsistencies. 


After the discussion, each girl individually completes 
Holland's Self-Directed Search. The facilitator circu- 
lates to make sure each girl understands the instructions 
and then discusses their findings with them. 


SESSION FOUR -— Panel of Women 


Purpose: To broaden the girls knowledge of alternatives in 
careers and life styles. 


To allow the girls to interact with women with diverse 
and non-traditional careers and life styles. 


To acquaint the girls with problems faced by women in 
careers and marriage as well as how women cope with 
them. 


Time Reguired: 3-5 hours 


Preparation: The panel of women needs to be considered 
long in advance of the workshop as a list of willing and 
suitable women does not seem to exist in Edmonton. The 
type of careers to be represented should be carefuly con- 
sidered prior to recruiting the participants. Special 
considerations to realistic alternatives to the girls in- 
volved will influence the impact of the workshop. Although 
methods of selection will depend on the audience, the fol- 
lowing discussion of organizing the panel used in this work- 
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shop is included for reference. 


The girls involved in the experimental program were 

primarily interested in entering the labour market immedi- 
ating after graduation or after a short training period. 
A few of the girls planned to attend University or college 
at the completion of high school. Therefore, five of the 
occupations were selected by meeting one of the following 
criterion. 


a) needed a highschool diploma but the entry position 
led to promotion, more responsibility and sub- 
stantial increase in salary; 


b) technical, skilled or semi skilled trade in non- 
traditional fields; 


c) non-traditional occupations requiring minimal 
training but giving higher financial reward than 
"female" occupations such as clerical work. 


The remaining two occupations required some specialized 
university training. Professions such as lawyers and 
doctors were eliminated because women have become suffici- 
ently prominent in these fields so that appropriate role 
models can be more easily obtained than the professions 
chosen. 


The tentative list was quite extensive; however, lo- 
cating appropriate women proved much more difficult than 
expected. No-one from the non-traditional skilled labour 
area was located even though: unions, technical schools, the 
apprenticeship board, and_companies were contacted. The general 
response was to justify their lack of assistance and if 
pushed, to refer to someone else. Women's associations and 
colleagues only produced a list of university trained pro- 
fessional women. Finally the Business and Professional 
Women!s Club.of Edmonton produced a number of. suitable women 
who met criterion a. From this source a police dectective, 
an insurance salesperson, and assistant bank manager were 
contacted and agreed to participate. Through the Edmonton 
Transit System, a bus driver was found and through Smith 
Ambulance, an ambulance attendant was procured. A dentist 
was selected on a friend's recommendation and a personal 
friend in the final stages of her PhD was asked to join. 
The personal friend was selected because of her youth and 
her successful incorporation of the roles of student, work, 
mother and wife into her life as well as her non-tradition- 
al interest in research and computers. The final qualifi- 
cations for the remaining 6 were their willingness to dis- 
cuss their personal life and their agreement not to pre- 
sent their employer's official stance on women. For that 
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reason, aS much as possible, the women were contacted per- 
sonally, rather than through their businesses. The organizer 
did not determine the actual content of the presentation if 
the women agreed to preceding stipulations. All the women 
contacted readily agreed to participate even though the 
group was small. 


Although the panel was by no means exhaustive it was 
felt that it would give the girls an indication of the di- 
versity of women's careers and life styles. It turned out 
that although commonality existed, the life choices and 
patterns varied considerably. The women ranged in age from 
approximately 27 to 60 and in education from grade 10 to 9 
years of university with some having attained specialized 
courses at night. Three of the women were married: one had 
a baby, another 2 pre-schoolers and the third had chosen not 
to have children. Three women were divorced at a young age 
with small children. Two of these women had successfully 
raised their children; one without support from her hus- 
band and the other one was attempting to raise her school 
age children without support. The last woman was a widow 
who had completed raising her two children. As this infor- 
mation was unknown at the time of selection, the author 
assumes that any selection of career women will produce . 
diverse life styles and situations. 


Once suitable women were located, the preparation was 
straightforward. In the initial phone call, the purpose 
of the workshop and the expectations of the participants 
were explained. Once a commitment and fair understanding 
was achieved, a letter giving the time, date and location 
was sent. Included in the letter was an outline of the 
tentative areas of discussion (see Appendix F). 


‘Videotapes or films of role models is an alternative 
to spending the two months it took to put the panel together. 
However, the present study used a live panel, because inter- 
action between the girls and women seemed invaluable. Also 
no adequate video, slides or films were available in Edmonton 
at the time. The only possible exception is for public 
school through ACCESS. However one must send six videotapes 
a month in advance to ACCESS and then they remain the school's 
property. At the time of this workshop these were not avail- 


able. 


Procedure: A fifteen minute introduction and meeting of the 
women was held immediately preceeding the workshop during 
which the order of presentation was decided on by the women. 


The group of women were introduced to the audience and 
four of the women took seats in front of the group. Each 
member introduced themselves before they did their presen- 
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tation. A coffee break proceeded the remaining three wo- 
men's talks. The above discussions were all videotaped. 


An hour long informal and spontaneous discussion took 
place amongst the women and girls after the individual 
presentations. Such topics as marriage, children, careers, 
men's expectations and their own expections were covered. 
Then everyone was thanked and small groups spontaneously 
formed to discuss mutual concerns and interests. During 
this period, refreshments were served and people mene gaat 
when they personally felt closure. 


The actual procedure depends on the number of women 
involved and the size of audience. The preceding descrip- 
tion is given as a guideline for future panels. 


SESSION FIVE - Processing Information from the Panel 


Purpose: To process the information and issues that arose 
for the girls because of exposure to the panel. 


To relate these areas of concern to participant's 
lives. 


Time Required: 2 hours 


Preparation: The facilitator should note reactions to the 
panel to use as discussion points. 


Procedure: Again this session should be informal and un- 
structured so that the girls can freely express their opin- 
ions. The leader clarifies feelings, expresses inconsis- 
tencies and misused information. The girls can briefly 
summarize the personal histories of the women in the panel 
to refresh their memories and stimulate discussion. The 
discussion should focus on the concerns of the girls. In 
this group, topics such as their own families and their 
influence, personal expectations for marriage, their need 
to be loved, and, working mothers were discussed. 


SESSION SIX - Job Search Techniques 


Pyrpose: To increase the girls' awareness of how to explore 
careers and jobs and to learn job search techniques. 


To expose the girls to more women with responsible jobs. 


Time Required: 2 hours 
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Preparation: A trained counsellor leading this group may 
have the expertise and skill to deal with this topic area. 
However, aS one of the primary purposes of the course was 

to expose the members to as many women as possible, two 
resource people from the Alberta Manpower Counselling Centre 
were recruited to present the material. 


Procedure: The procedure will vary with the resource peo- 
ple involved. In the present workshop the one woman pre- 
sented information on how to explore jobs and careersi An 
exercise on how to evaluate resource material was carried 
out. A list of places in Edmonton where occupational infor- 
mation is available was given to each girl. 


The second resource person then covered resume writing; 
job applications, references and job interviews. Materials 
on the subjects were distributed. 


SESSION SEVEN - Summary 


Purpose: To conclude the program and to finish discussions 
on topics that arose during the program. 


To present one last realistic picture of women. in 
the work force. 


Preparation: The facilitator should go over all topics and 
decide which need further exploration. The film "Women Want" 
by the National Film Board can be procured to give a visual 
and auditory summary of women's struggles. The picture 
deals with discrimination in employment, stereotyping, 
attitudes in labour force, new opportunities and finally 
changes that still need to be accomplished. 


Procedure: In this group, the girls needed to still deal 
with how to present their limited experience in the labour 
market to prospective employers. Each girl looked at her 
experience, and attempted to present it more positively 
to the group, with follow up discussion by all members. 


The discussion turned to stereotyping and its impli- 
cations. Finally, the program ended with the film, "Women 
Want". 
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APPENDIX B 


VERBATIM COMMENTS BY PARTICIPANTS 
IN THE TREATMENT PROGRAM 


Overall Benefits 
Broaden Outlook: 
1. I found out what it realistically could be like 
for some women in the future. I realized I may have to face 


some of that reality. 


2. It showed up different types and how your life can 
turn out with your job. 


3. How to handle the occupation and family at the 
same time. What kind of step I was taking into the occu- 
pational world. 


4. It gave me a better outlook on working life. 


5. It gave me a broader outlook on myself, a job and 
others. 


Aid in Career Decision: 

1. The program helped me make a choice of my occupa- 

2. It gave me information on jobs and choosing a car- 
eer. I found out that jobs I've been looking at probably 


suit me in both interest and ability. 


3. It helped me to think about what I want to do and 
also helped me make up my mind. 


4. It made me think harder about what I wanted and I 
have now decided what I'm going to do. 


5. It got me interested in new job opportunities. 


6. In the way, it helped give me information on speci- 
fic careers I had in mind. 


Specific parts of the Program: 


1. How to go about getting the jobs I want (interviews, 
resume ). 
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2. Preparation for interviews, etc. 
3. How to prepare for your job. 


4, The thing I did find beneficial was the speakers 
who came to talk to us. 


5. Talking with the panel of women was a more personal 
basis and very realistic. 


Negative Comments 


1. Two girls commented on disliking answering the 
questionnaires. 


2. Prior to the program, I had done a lot of career 
research on my own. I was very aware of job search tech- 
niques, opportunities and the means and ways of entering 
higher educational institutions. Unfortunately, none of 
this has helped me make my career choice. I assumed the 
program would be more self-directed and less general. 


3. Discussions were poor due to general lack of par- 
ticipation - the group was not closely knit enough. I 
really didn't get anything out of it. 


4, We never explored enough jobs. 


Recommendations 


1. More discussions with ouside people involved in 
jobs. 


2. More discussion time. 


3. More information about jobs and going out to apply 
Om IOS. 


4. Have a panel of men and ask them what they think 
of women working. 


5. More on line of what kinds of jobs are offered for 
us. 


6. More job ideas. 
7. If the program was expanded, I think that each girl 


should actually for example an Accountant, visit an office 
and observe what it is really like and find out if that's 
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really what the girls wanted. I think this would be very 
worthwhile, so money will not be wasted on Advanced Edu- 
cation. 


8. I feel it should be revised according to the times 
and type of people involved. 


9. The idea of this program is really good because 
so many people have trouble deciding what they want and I 
feel that this program, through continued offering can al- 
ways be improved. 


10. More time could be spent on the things that would 
unexpectedly happen. 
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APPENDIX C 


DEMOGRAPHIC CHARACTERISTICS OF CONTROL 
AND EXPERIMENTAL GROUPS 


All members of both groups were seventeen year old fe- 
males in Grade 12 and Catholic. The following tables and 
discussion are included to provide a more in-depth under- 
Standing of the demographic make up of control and experi- 
mental groups. 


Parents' Occupations 


Since the groups only consisted of twelve members each, 
a direct comparison of parents’ occupations provided very 
limited comparison of information. Therefore the occupa- 
tions of both parents were ranked according to Blishen's 
(1968) Socio-Economic Index. 


Table 1 
Number and Percent of Fathers' Occupations in the 10 


Categories of Socio-Economic Status devised by 
Blishen (1968) 


Rank Interval No. of Experimental Control 

Occupations nas 2L2 n= 12 

No. % No. % 
1 =— 32 32 1 Sixos 1 S55 
33 - 64 32 0 0.00 O 0.00 
65 —- 96 32 ui 8r338 O 0.00 
97 - 128 32 3 2533.00 4 33.34 
129 - 160 32 2 165,16 1 Beas 
161 - 192 32 O 0.00 al B.233 
193 - 224 32 2 16.66 2 16.66 
225 - 256 32 i Sess 1 8/33 
257 - 288 32 ae 8233 1 G25 
289 - 320 32 O 0.00 0 0.00 


“ The first rank interval represent the 32 occupations 
with the highest socio-economic ranking. 


** In the experimental group one father was not included 
because he is disabled and in the control group one 
father was retired, and therefore excluded. 
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From Table 1, it can be seen that the majority of 
fathers for both group fell in the four middle categories. 
The girls involved in this study, primarily seem to have 
blue-collar, lowermiddle-class fathers which is consistent 
with the socio-economic district in which their school was 
located. 


In regards to mother's occupation, 6 of the experimen- 
tal group and 3 of the control group had mothers that were 
primarily homemakers To determine whether this difference 
was Significant, a test of difference between two propor- 
tions was carried out. The result produced a Z - 1.33 
which is less than the accepted 1.96 needed to reject the 
hypothesis that the proportions are the same. Therefore, 
there was no significant difference between the number of 
mothers remaining at home for the control and experimental 
group. Table 2 ranks the remaining working mothers socio- 
economic status. Caution must be taken in interpreting 
this table as the girls were not asked to stipulate whether 
the mothers were employed part time,or their length of em- 
ployment. 


Table 2 
Number and Percent of Mothers' Occupations in the 10 


Categories of Socio-Economic Status Devised by 
Blishen (1968) 


Rank Interval No. of Experimental Control 


Occupations n= 12 n= 12 

No. % No. % 

Sees 2 32 0) 0.00 0 0.00 
33 - 64 S2 Ar S233 2 16.66 
65 - 96 a2 1 Bao O 0200 
97 - 128 a2 O 0.00 6) 0.00 
129 - 160 32 4 33.34 1 8.33 
161 - 192 32 6) 0.00 Z L666 
193 - 224 32 6) 0.00 if S533 
225 = 256 a2 6) 0.00 O 0.00 
257 = 288 4 6) 0.00 alk 3533 
289 - 320 32 6) 0.00 2 16.66 


eS 


The working mothers’ socio-economic distribution appears 
comparable to fathers'. The control group's ranking appear 
more variable; however, there are three more mothers inclu- 
ded than in the experimental group. Only one mother in the 
control group was employed in a non-traditional occupation. 
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Siblings 

The following tables are presented to provide factual 
information concerning the number of siblings and family 
position for each group member. 


Table 3 


Number of Siblings 


No. of Siblings 0) 1 2 3 4 5 Geese oO 


Experimental 
Group (N=12) E 2 4 3 6) ) aR 1 
Control Group 
(N=12) 2 5 o 3 O 0 O O 
jos Sanden Pn ed Bee Ae aan ACRE Sle ASL de EE SE en ioe ee 
Table 4 


Position in Family 


22 eee 
—eeeEEEoeEeEeEeEoEoEoEoEoEoEOoToEEEoEEEoEEEEEEESSEaEoEoaaaSSSQSQQQQQQQQQSSSSSSS el aL SS: ee eee 


Position in Only Youngest Middle Oldest 
Family 

eg Ne ee ee ee 
Experimental 

Group (N=12) i 3} 5 3 


Control Group 
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Tables 3 and 4 are self explanatory and there is in- 
sufficient data to elaborate on them. 
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Exposure to Working World 
Table 5 


Number of Part-Time Jobs 


Part-Time Jobs ¢) iE 2 3 4 
Experimental 
Group (N=12) fall 3 2 6 
Control Group 
(N=12) SO) hae 6 at 2 
Table 6 


Number of Volunteer Positions 


Volunteer 

Positions 0 a 2 3 4 
Experimental 

Group (N=12) 8 3 au 6) 6) 


Control Group 
(N=12) 9 2 O 6) 1 


Tables 5 and 6 demonstrate that all subjects had had 
some exposure to the working world either through part-time 
or volunteer jobs. 


Summary 


Appendix C has been included to give a more comprehen- 
Sive look at demographic characteristics of sample groups. 
As there is only 12 members in each group, conclusions and 
implications pertaining to these characteristics are very 
limited. 
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APPENDIX D 
INFORMATION SHEET (Confidential ) 


Name 
Age 
Occupation of Father 
Occupation of Mother 


Number and age of sisters 


Number and age of brothers 


Please list the type of part-time jobs you have had 


Please list any wolunteer work you have done 
Ly 


Pe 
34 
4. 
a 


Please list in order of importance the things you hope to 
accomplish in the next ten years, i.e., education, travel, 
types of jobs, marriage etc., 
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APPENDIX E 
INFORMATION SHEET 
Name ; 


Please list in order of importance the things you hope to 


accomplish in the next ten years, i.e., education, travel, 


types of jobs, marriage, 
aS 5 
2h Se 
33 ¢U 
4, 8 


Please answer the following questions if you took part 


in the vocational program. 


Overall, was the program of benefit to you? Yes No 


‘If yes, in what way? 


If no, why? 


Would you recommend that other girls your. age take part 
in this type of program?. Yes No 


Would you like to see this type of program incorporated 
into the regular school program? 
Yes No 
Please rate the following parts of the program 
(a) Life Planning Game 


Very Worthwhile Worthwhile Adequate Not Worthwhile 


(b) Panel of Women 
Very Worthwhile Worthwhile Adequate Not Worthwhile 
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(c) Discussions 


Very Worthwhile Worthwhile 


(d) Job Search Techniques - 
Very Worthwhile Worthwhile 


(e) Speaker's on Job Search 
Very Worthwhile Worthwhile 


OR 


Adequate Not Worthwhile 


i.e., resume 


Adequate Not Worthwhile 


Adequate Not Worthwhile 


(£) Self Directed Search i.e. determining own interests 


Very Worthwhile Worthwhile 


(gq) Fim 


Very Worthwhile Worthwhile 


(h) Leader 
Excellent Good 


Adequate Not Worthwhile 


Adequate Not Worthwhile 


Adequate Poor 


What things would you feel should be added to this pro- 


gram in the future to 
career plans? 


Any further comments? 


help other highschool girls with 
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APPENDIX F 


Dear 


I am writing to confirm your speaking engagement at 
a Career's Day for a group of Senior highschool girls on 
April 2, 1977 at the University of Alberta. As I mentioned, 
the format will be a panel of 6 women in various careers 
discussing both their occupations and life style. After 
each person has spoken there will be an opportunity for the 
girls to ask questions. At the end of the panel, I am hoping 
you will be able to remain for coffee and to speak with the 
girls in an informal manner. 


This panel is one session of eight, in a course on vo- 
cational preparation. This experience allows the girls to 
interact with a number of women in different occupations. 

I am hoping that in your presentation you will stress how 
you personally made your choice of life style. I am in- 
cluding an outline of areas that I feel will be important 
to these girls. 


We will meet at 9.45 at the main entrance of the Edu- 
cation Building which faces 87 Ave just past 112 St. At 
that time I will take you to the meeting area. 


I also wanted to let you know that I am planning to 
video this session. The primary reason is that in the next 
session, we will use segments of it to stimulate discussion. 
Further, if you give your permission, I would like to use 
it in later courses. 


If you have any questions or concerns please feel free 
to contact me at 482-4644, Thank you very much for your 
involvement in this program. 


Yours truly, 
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Outline 


Please feel free to present this material in any way 


that is comfortable to you. 


1. 


Die 


Brief Personal History - stressing all major choice 
points. 


A description of your present job 


- stressing the things you find the most rewarding 


- the drawbacks that you have to cope with and why 
you do. 


How your personal life style is reflected in your career 
choice. How do you balance your personal life with 
your career choice. 


How do the significant people in your life feel about 
your choice of occupations (i.e. parents, friends, 
spouse and children). If some of these people have 
changed their feelings over the years, please explain. 


Any discrimination either overt or subtle that you have 
experienced during your career. How did you cope with 
this. 
How do your colleagues both male and female react to 
you. If you have people working under you, please des- 
cribe their reactions and how you have learned to super- 
vise people. 


Educational background - how you financed your schooling. 


Day-Care provisions for children. 
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